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EDITORIAL 
The OPiL volume 39 contains 10 articles. These articles 
broadly fall into Phonology. Sociolinguistics. Semiotics. 
Language teaching. Discourse analysis and Tribal 
linguistics. 

The first article is on sociopolitical attitudes about 
Telangana Telugu in the united AP. The author discusses 
the interplay between language and culture and explains the 
discriminatory attitude of Andhra writers towards 
Telangana Telugu. He also presents his views on the 
exploitation of Tclangana Tclugu spoken and \vritten in 
Telangana region over the years and its reJlcction in the 
mainstream writings, public discourse and media. Apart 
from that he addresses the various historical factors 
regarding the exploitation of T elangana culture and 
critically comments the contribution of Telugu cinema 
industry in tarnishing the richness of Telangana Telugu. 
Besides, that the author presents the socio-political and 
geographical factors for the language contact and 
convergence phenomenon that has enriched the Telangana 
Tclugu. 

The second article is on Phonological factors in short 
message service (sms) of Telugu. The author has collected 
360 text messages in English and Telugu which arc 
exchanged between the subjects. The subjects chosen for 
this study are college students and the sample size is I 0 and 
their mother tongue is Telugu. The article focuses on 
phonological adaptations in Tclugu, and code-mixing 
strategies used by these subjects. The author gave a 
tentative explanation the deletion of the vowels and 
retention of the consonants in unstressed position. 

The third article presents a Socio- semiotic analysis of 
select Telugu \~.-ords by the Brahmins in their daily rituals. 



The article presents the denotative and connotative 
meanings of these select Telugu words. The author feels 
that looking at these examples one may tend to say that 
there are caste dialects in Telugu. But the interested 
scholars may have to probe this aspect in depth for making 
any conclusions. The semantic changes that are observed in 
this article are accounted on the socio-semiotic frame \Vork 
of Halliday. 

The fourth article is on the Telugu proverb in inform/elicit 
exchange structure which is based on the multilayered 
Systemic analysis. The author claims that for the first time 
in the history of Discourse analysis of proverbs a new 
model has been proposed to analyze proverb structure in liE 
exchange of casual conversation. The author states that he 
has followed Bayer's multilayered approach to account for 
the exchange structure as the synoptic model for structural 
analysis of proverbs in discourse. The author also states that 
there are lacunae in the Bayer's model and it fails to 
accommodate the use of proverbs in 15 out of 25 slots in the 
synoptic model of conversation. Since the structure of the 
Discourse is atTected by social relations and individual 
choice of using or not using proverbs, it has theoretical 
implications. Therefore, suggests disposition (a Ka:rmik 
neflvork model) to account for this failure. The author 
opines that the article will serve as a spring board for further 
research in other languages to analyse the structure of 
proverbial exchanges and confirm the model or modify it. 
The author suggests 1 0 structures of PE. 

The fifth article is on Sentiment analysis of Telugu 
language blogs. The article deals with the experiments 
concerned with the automatic analyses of emotions in text. 
For this study six basic emotions are considered from a data 
of large data of corpus. They are: Anger, Disgust, Fear, Joy, 
Sadness and Surprise. These are assessed and evaluated 
with the author's opinions, emotions included in the text 
which are used in different contexts. The author claims that 
he/she has proposed a novel algorithm for sentiment 
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analysis at the sentence level. The algorithm followed is 
based on a rule which identifies the identifies of the polarity 
with that of the author's connotation. The algorithm has 
been applied on the Telugu language blogs of internet. The 
results seem to be having higher accuracy than the existing 
machine learning algorithm. 

The sixth article is on ESL perspective on the intricacies of 
reading and writing in the classroom. These two language 
acts are taught separately and as technical skill. Even 
though reading is rightly understood as a process distinct 
from writing, but the line of distinction between these two 
processes is very thin. The article emphasizes the 
underlying cognitive processes of meaning construction in 
these two skills. As it is evident in the second language 
teaching in the classroom, the composition and reading 
plays a secondary role, which serves as a linguistic model 
for rhetorical patterns. This also serves as a model for 
content material in writing assignments. The authors 
highlight the necessity to rethink on these issues and 
understand the intricacies involved in these two language 
skills and the process of meaning making. 

The seventh article is on translation problems encountered 
by the human as well as machine. The article addresses the 
two major problems in translating the source language text 
into the target language. The first problem is finding the 
functional equivalents in the target language, which is due 
to polysemy, homonymy etc. The second problem 
encountered is !inding out the equivalents for the culture 
specific terms. The author has drawn examples from 
English as the source language and Indian language as the 

target language. 

The eighth article is on Savara language which presents the 
rich system of pronoun types in Savara. The author divided 
the article into two parts. The first part gives an introduction 
to the Savara language. The Second part illustrates the 
various types of pronouns and concludes with observations 

on pronouns. 
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The ninth article is on oral communication strategies in 
English by the Telugu medium students of Government 
High School which is based on an empirical investigation. 
The article presents the types of strategies and the 
grammatical modifications that are used by the students 
\vhile learning English as a Second Language. It addresses 
the various socio-linguistic factors which are the root causes 
for the inaccurate usages in English. The study is based on a 
school in Hyderabad with the data collected from 50 
subjects through a questionnaire. The author gives his 
critical observations based on the analysis of these oral 
interactions. He explains the causes and consequences of 
these strategies at the time of actual interaction in the 
society. The article throws new light on the type of errors 
such as: articles, plural formations, subject-verb 
agreements, prepositions, questions, and tense and suggests 
solutions for these errors. In this process of oral 
communication the students use various strategies for 
overcoming their language shortcomings by coining new 
words, code-mixing, blending etc. 

The tenth paper is on the numerals in Banjara dialect of 
Nalgonda District in Telangana. Numerals fall under the 
special type of Norms in Lambada. The paper deals with the 
formation of ordinals, cardinals, compound numbers and 
Quantifiers in Lambada. The Paper explores the impact of 
Telugu on Lambada and the conveyed variety of numeral 
system. As Lambadas in Telangana have a prolonged period 
of contact with Telugu and the bilingualism has resulted in 
the shift of Indo - Aryan to Dravidian. 

Editor 
KALLO.TI SUSHEEL KUMAR 
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SOCIOPOLITICAL ATTITUDES ABOUT 
TELANGANA TELUGU IN PRE-BIFURCATED 

ANDHRAPRADESH 
K. Sushee/ Kumar 

Osmania University, Hyderabad 

ABSTRACT 
l-anguage sen•es as an expression of crrlture without being entirely 
synonymous with it. ln 1nost cases, a language forms a basis for 
ethnic, regional, national or international identitr. Culture is a 
producl of the human mind and it is defined. propagated and 
sustained through language. The relation betl1'een language and 
culture is deeply rooted and indisputably symhiotic. Language is 
used to maintain a11d com•ey cultural ties and encodes the J•alues 
and norms in a given society. As a culture changes. so does the 
language. This paper discusses the interplay between language and 
culture and sets out to deepen understanding. to expose the 
discriminatory attitude of l!.ndhra writers tmmrds Telangana 
Telugu. It presents in a conl•incing fashion of how Telugu spoken 
and wriJten in [efangana region has been exploited over the years 
and its reflection in mainstream writings, public discourse and 
media. Apart from that it addresses various historical factors 
regarding the exploitation of Telangana culture and critically 
comments the contribution of Tehtgu ci11ema industry in spoiling the 
richness o{ Telangana Telugu. Besides, it explicates how Telangana 
Telugu is incorporated with other words by socio-political and 
geographical factors over ce11turies and attained irs present form. 

KEYWORDS: Culture, /_anguage, Dialect, Discrimination, 
Linguistic Competence, Public Disrourse, Standard Language. 

1. Introduction 

This paper reveals how Telugu spoken/written in 
Telangana region has been exploited over the years and how it 
is reflected in mainstream writings and in the media. It also 
talks about the sociopolitical and geographical factors that 
have influenced and shaped up the Telugu variety in 
Telangana. 

OPiL.39:20/3 



K.Susheel Kumar 2 

2. Attitudes towards Telangana Telugu 

There are many prominent poets, writers and orators in 
the soil of Telangana, who have contributed for its 
development in terms of language and its indigenous culture. 
One of the luminaries of them was Kaloji Narayana Rao who 
is a remarkable and outstanding for his poetry and was known 
as freedom fighter, anti-fascist and political activist as well. 
The repository of his knowledge still inspires irrespective of 
age, caste, creed and colour across the country. Rama Sasthri, 
one of Kaloji's close associates recollects him in one of his TV 
interviews that Narayana Rao was a great inspiration to the 
millions of people in India. Because, he honestly practiced 
what he said on the public discourses 1• As he read the Telugu 
literature of Telangana, Kaloji identified the clear 
discrimination of Telangana Telugu. He also openly 
commented the intention of the writers, who were from coastal 
Andhra Pradesh, on many occasions. Kaloji publicly 
condemned the attitude of the Andhra writers on many 
occasions. Many people from Andhra region came to 
Warangal and other areas of Telangana by virtue of teaching 
Telugu language. While teaching, they enjoyed the fruits of 
Telangana and also wanted to impose their language in 
Telangana local schools. But, of course these teachers were 
respected without any discrimination by local people. In the 
year 1932, Raghava charyulu, who hailed from coastal Andhra 
Pradesh commented that the poets and writers from Andhra 
region were admired well by Telangana people though the 
people of Andhra Pradesh particularly from Vijayawada region 
have shown contempt and have ridiculed the kind of Telugu 
used in Telangana since 1940. 

Viswanatha Sathyanarayana, a renowned writer and 
1 nanpeet Awardee, who hailed from coastal Andhra, out 

1hmtv on :vtay 25, 2016 
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Sociopolitical Attitudes ... 

rightly expressed in one of his felicitations that no one was on 
par with him in linguistic competence in Telangana region. 
Since then, several Andhra writers have commented that the 
Telangana writers are not adequate literary competence 
particularly in Warangal region. On the contrary, the writers 
from Telangana region like Garlapati Raghava Reddy, 
Gottumukkala Radhakrishna Rao, Udayaraju Seshagiri Rao, 
Cholleti Narasimha Sarma and others have never taken his 
comments seriously. In spite of all this kind of contempt and 
mockery towards Telangana literature, the writers from 
Telangana region have never stopped their writings publishing 
in their native style. Like Bertold Brecht, Telangana writers are 
not traditional thinkers; they think rationally and their writings 
make the readers to think rather than getting entertained. Their 
writings expose the exploitation, which educates the readers to 
question the inequality in the contemporary society. As the 
result, the Telangana writers have been sidelined from the 
mainstream platform. 

Rambhatla Krishnamurthy openly commented in his 
autobiography that he had wished to rewrite the Telangana 
literature as it is not the part of Telugu language. Chalasani 
Prasada Rao, who regularly publishes articles in famous 
periodicals like Chatura, Vipula, advised that Telangana 
writers have to use a standardized Telugu language in their 
writings. While Raghavachary ( 1932) a well-known writer of 
Andhra region openly commented that there is no single poet 
in Telangana even today. This kind of attitude is still carried 
even today by the people of Coastal Andhra. It is an outright 
insult, if someone comments on someone's culture and 
language. For example, Vijayshree Kurumilla, a Telangana 
educated woman, expresses her shocking experiences saying, 
"I have always found my Andhra friends, expressing their 
surprise at everything, connected with my Telangana identity. I 
might have belonged to another planet, for all they, know. I do 

OPiL.3Y:2013 
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not know whether it is real, whether they are ignorant or they 
. ,) 

are trying to be sarcastic -. 

In one of the occasions, Kaloji recollected the words of 
Suravaram Pratap Reddy(Te/angana Sahitya Sanchika, Sep. 
2002) that 354 Telangana poets existed in the year 1930 and it 
is an ample proof of their language, culture and identity . There 
is a good deal of controversy regarding the use of colloquial 
and standardized Telugu. The literary language is believed to 
be ideal and standardized. It is necessary to ask the 
fundamental questions in this regard, that: 

• Whose culture is it, anyway? 

• Whose language is it? 

• Who sets the standards '? 

• What are those standards? 

In this Post-colonial and multilingual era, the question of 
'Standardized Language' is at stake even mass media. Kaloji 
Narayana Rao pointed out that the language of ' two and half 
districts of AP' cannot be a standardized language. He 
condemned the parodies on Telangana Telugu and its culture. 
He categorically said that as long as Andhra people feel that 
their language is superior, they could not understand the 
richness of Telangana Telugu. Moreover, he reiterated that in 
2002there was a conspiracy and chicanery of Andhras to 
subjugate Telanganites forever. 

Some of the so called liberals from Andhra Pradesh have 
started obliging Telugu of Telangana region as a dialect. In 
spite of the fact that they are not at all ready to accept that the 
Telangana language has its own autonomy. Adilabad Udaru 
Narayana, a famous writer, clearly mentioned in the preface of 

2
_h llp:!! 111 L''i on leI an g; 111 a. L:o rn/m Y- mother-language- is-tclangana-and-not

andhra-tclugu/ 
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5 Sociopolitical Attitlld{'s ... 

his book !wkupaclwniEdari that Telangana Telugu is not a 
dialect because these people have their own life-style and also 
their own language. As the people of Andhra region were ruled 
centuries together by the British, they implemented the same 
strategy in order to exploit and defame the Telangana Telugu 
and its culture publically. 

Narayana Rao, a conscience vigilant of Telangana 
writers, says that Telangana writers will not be recognized if 
they bend their heads at Andhra writers. He says they should 
adhere to their accent and vocabulary in speech and writing. 
This is because the language they usc is in their entire life. But 
the people of Telangana have not yet begun to recognize their 
own writers. There have been some associations like 
Seemasahiti and Kalingandhra which use the language of their 
respective regions. 

The geography of Telangana explains the current status 
and position of Telangana Telugu. Out of 10 districts, 7 have 
neighboring linguistic states. Nizamabad, Adilabad are 
adjacent to Maharashtra, Medak and RangaReddy are 
adjoining Karnataka, Karimnagar and Khammam are close to 
Chattisgarh (Madhya Pradesh). Hence the people of these 
districts arc also influenced by the culture and language of 
these states. Hyderahad is independent and historically, 
Marathis, Kannadigas and Tamils settled here on account of 
business, and administration service. The migration of Andhras 
to Telangana region increased after the I 969 agitation. 
Tclangana culture is thus a mixture of various cultures, 
predominantly neutral and cosmopolitan culture on account of 
apex educational and research centres. Besides, Cybcrahad is 
the hub of IT industry. 

The coastal Andhra districts East and West Godavari, 
Krishna and Guntur are agriculturally rich and also have ports 
extending up to 600 miles. From the year I 857, these regions 

OPiL.J9:20/3 
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had a surplus economy because of business and agriculture. 
But, Rayalaseema and Telangana had to be developed. 
Telangana people were bonded labourers and oppressed under 
the Muslim ruling. Hence, the poor farmers revolted and 
fought against their oppression. The revolting tendency is 
reflected in the folk culture of men and women. A majotity of 
songs particularly folk arc about human tragedies and struggles 
of under privileged community. The cultural songs usually in 
Telangana are folk with native touch. For example: 

handenakahandikatti ................ 'vehicle after vehicle' 
D D CD 

koruvani:llutecci .................. .. 'bring water in a pot' 

It is not an exaggeration to say that even today this 
rationalism is mirrored in the customs as well as in the 
behaviour of the Telangana people. These people celebrate 
their local festivals that are Bonalu, Rakhi, Bathukamma, 
Dasara, Holi, Sammaka Sarrakka and Peerlawith a great 
devotion and respect that these festivals are the part of their 
culture. Some sociologists and anthropologists argue that 
Bonalu and other local festivals are like jungle practices 
"based on primitive jungle societies and influencing 
agricultural societies" (Shoba Rani, 2008). Another view is 
that Bonalu and Bathukamma reflect the agricultural and 
maternalistic primitivism which is exclusive in Telangana. 
Peerlapanduga, a Muslim festival, is celebrated by Hindus and 
Muslims. Walking over the fire at the time of Peerlu and Dula 
festivals (an activity of dancing around the fire) are practiced 
by Hindus along with Muslims and all this is reflected in their 
language and culture (ibid, p. 6). 

In the context of 'Multilingualism' and 'World 
Englishes' debates , supremacy of one particular language over 
other language results in linguistic imperialism and it turn 
creates a chaos among the societies. Due to this linguistic 
dominance, there is discrimination among the cultures and 

OPiL.39:2013 



7 Sociopolitical Alii tudes ... 

societies. Linguistic supremacy is used for the acquisition and 
distribution of power. Language detennines ethnicity and 
attracts millions of people. Hence, in a democracy and where 
vote-bank politics is the order of the day, certain language 
groups are discriminated against and arc later tackled by 
carrot- and- stick approach. Dua and Shakunthala Sharma 
( 1977) argue that functional distributions of languages help the 
languages not to he in conflict with an individual. The 
language normally provides ethnic identity and later it helps in 
the dealings of business, office and serves different identities 
in different contexts in society (Shakunthala Sharma and Dua, 
1982). 

Telangana Telugu is discriminated in almost all the 
contexts so far and it is and can be clearly seen in media, films, 
education field and also in competitive examinations. The 
educated community usually speaks English, Hindi or Urdu in 
their casual and fonnal conversations in their day to day life. 
Moreover, media generally use this kind of language and also 
recruit the staff only from that particular community. This may 
be one of the reasons that Telangana Telugu is neglected since 
decades. The communists' Vislwlandhra movement also 
damaged the prosperity of the Telangana language. On the 
contrary, T.Kanakaiah, head of the Telugu department, 
Telangana University, Nizamabad convincingly says that 
Telangana slang can be spoken or written with just using 25 
letters, although there are 56 alphabet in Telugu language and 
also he suggests that the same slang has to be declared as an 
official language. Further, Bhaskar, a research scholar, argues 
that the language that is spoken in Karimnagar and Warangal 
districts is to be taken as the basis of the Telangana language. 
Moreover, he says that Text books will also have to undergo a 
drastic change. If one can read Alluri Sitaramaraju, it is 
appropriate time to read Komaram Bheem. Jf Kandukuri 
Veeresalingam Panthulu had been a reformer, a social 

OPiL.39: 2013 
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reformer from Hyderabad, Bhagya Reddy Varma, would have 
been in the textbooks. Telangana freedom fighters including 
valiant people like Sakali Ailamma and Doddi Komaraiah will 
also have to make it into the text books1

. 

Telangana intellectuals and activists openly condemned 
the Telugu film industry, as it is the main source of cultural 
insensitivity towards Telangana. Some of the Telugu movies 
directly criticized and parodied Telangana dialect and its 
culture. In order to provide comic entertainment to the 
audience, Telangana dialect has been used as a tool to ridicule 
the nature of a character. Many other Telugu films deploy 
characters with Telangana dialect to generate two extreme 
emotions i.e., comedy and villainy. Telangana dialect is the 
primary premise on which the idea of 'othering' is constructed 
in all these films. Besides being the 'other', several traits like 
lack of manners and etiquette, unsophisticated language and 
expressions have been attributed to the characters that speak 
Telangana dialect. Such characterization of Telangana dialect 
and culture by Andhra filmmakers seem to stem from their 
perception that it is an inferior version of Telugu language and 
culture. 

Sathya Prakash and Yamshi Yemireddy opine that "The 
Dhoomdhams and other cultural festivals gave enough spaces 
for creative usage and development of new aesthetics based on 
Telangana dialect. These platforms created a huge body of 
literature of resistance which also critiqued the media 
industries. Faced with this creative resistance, the standard 
language had started showing signs of weariness. Once 
Telangana based print and television news media organizations 
started using the dialect, the de facto power of the standard 
language started crumbling. The film industry too could not 

Jhttp://timesofindia.indiatimes.com/city/hyderabadffelangana-slang-can
do-without-31-Tclugu-letters-Tclangana-U ni vcrsity-professor
says/articleshow()07.f4.'i ll.cms 
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Saciapalitical Attitudes ... 

continue in the same mode, when there was a severe resistance 
from Telangana activists. Whenever the Telangana activists 
felt misrepresented, or when they felt the members of the 
industry were supporting Cnited Andhra, they protested. These 
activities ranging from burning of the film reels, gheraoing 
film stars on location, vandalizing the film theaters and offices 
of film companies, burning of effigies, police complaints, to 
demonstrations put a lot of pressure on the film industry. This 
situation pushed the film industry to re-think and re-articulate 
its position on portrayal of Telangana dialect and culture. Film 
industry started looking for positive portrayal of Telangana 
and for providing at least token representation for Telangana 
artists and themes" 4

. Recently, D. Suresh Babu, a star 
producer hailed from Andhra, presented a full length movie 
Pelli Choopulu. All the characters in the movie use Telangana 
dialect. Because of that reason Telangana Government has 
given the tax exemption across Telangana State. 

3. Two Speech Communities and Their Social Contacts 

The contacts between Urdu speakers and Telangana 
Telugu speakers were established when Muslims invaded the 
south for the first time during the reign of Allaha Uddin Khilji 
in 1296 A.D. During the period of Giasuddin Tughlak, the 
Kakatiyas, the great patrons and exponents of Telugu culture, 
became feudatories to the Delhi sultans. Though 
Mohammedian empire was not yet established in the south 
during the 131

h century, the Mohammedian soldiers who did 
not return to Delhi settled here. They seem to have shown 
sufficient influence upon the Telugu speaking people. It is said 
for instance that 'Makhmal' cloth which was the cultural 
product of Muslims was widely used in Telangana region 
during the Kakatiya period. Muslims had started carpet 

~hllp://www.anveshi.org.in/tclangana-anJ-language-politics-of-telugu
cincma! 
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industry in Warangal which became a famous place for carpet 
production. If we see the cultural changes in Telangana region 
some Muslim customs like wearing a chann, namely ta:vi:z.h 
as become a tradition even among the Telangana people. This 
clearly shows the cultural interference between the two 
communities. Thus the two cultures intermingled with each 
other. Basically, certain Urdu words were not there in Telugu, 
so people of Telangana borrowed these words from this 
language during theli11 and 13th centuries. The manufacturing 
of such dark and bright clothes used by Muslims were 
manufactured in Hyderabad, Paithan, Aurangabad, Gadwal, 
and other places. For E.g.: the cloth mushru which men wear at 
the time of prayer was given the name because it is a mixture 
of cotton and silk, as the wearing of pure silk at devotion is 
prohibited by the prophet (Bilgrami &Wilimott, 1884). 
Similarly Hemru, embroidered Muslins, Makhmal, kankhab 
these are all cultural borrowings denoting different varieties of 
clothes introduced by Muslims. Apart from this, some lexical 
items which are used in day to day life were borrowed to some 

extent, c.g.:/o.Ja- 'mug', ta:li- 'plate', As per the 1880 census 
report, it was mentioned that people were making daily use of 

lo:fa, andta:li keeping other brass metal vessels for marriage 
ceremonies and other important occasions. These terms are 
retained in Telangana Tclugu in certain communities. Thus 
Telangana Telugu was more susceptible to change under the 
influence of Urdu. These socio-political and geographical 
factors have shaped Telangana Telugu and created the 
language as it is now. 

4. Conclusion 

The intention of the paper is to expose the rude attitude 
of Andhra writers towards Telangana Telugu. The paper has 
also addressed various historical factors regarding the 
exploitation Telangana culture. Moreover, it comments about 
the contribution of Telugu cinema industry spoiling the 
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richness of Telangana Telugu. Besides, it tries to explain how 
Telangana Tclugu is incorporated with other words by 
sociopolitical and geographical factors over centuries. 
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PHONOLOGICAL FACTORS IN 
SHORT MESSAGE SERVICE (SMS) OF TELUGU 

NATIVE SPEAKERS: A PILOT STUDY 
G. Anjaneyulu 

Osmania University, Hyderabad 

ABSTRACT 
Short Message Se111ice (SMS) is a transmission of short text 
messages to and from mobile phones, handheld devices, fax 
machines, landline telephones or IP addresses. SMS has become an 
integral part of everyday communication in many countries today. 
Within the emerging field of new media sociolinguistics, SMS 
language is vie1-ved as a resource for endless creativity, reflexive 
practice, social intervention, resistance, and play. SMS language is 
characterized by abbreviations and acronyms and reflects a 
collective identity function because these adaptations require a 
special shared knowledge to understand the language and use it 
later. Text-messaging in bi!multilingual settings exhibit an 
additional feature of code mixing. In the context of India, a vast 
majority of college students use texting on their mobile phones. 
Since most of them have restricted competence in using English, it 
would be interesting to see how they communicate using SMS 
language. This paper reports outcome of analysis of 360 text 
messages in English and Telugu languages exchanged by ten college 
students who are native speakers of Telugu. Details of the type of 
phonolof!,ical level adaptations (e.g. vowel deletion~·. consonants 
deletions, geminate dropping, and punctuation errors etc., in 
English only messages and in code-mixed items) v.,·i/l be discussed in 
this paper along with implication of the results for language use 
practices in informal communication in a multilingual set-up. 

KEYWORDS: Phonological factors, SMS texts, Linguistic 
adaptations 

1. Introduction & Background 

Short message service (SMS), first introduced 
commercially in 1995 refers to the transmission of short text 
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messages between mobile phone users by typing messages on 
a keyboard then sending them. Today SMS has emerged as one 
of the major digital communication media, with an estimation 
of over one billion messages exchanged per day around the 
world" (Bomodo, 20 I 0). Each short message can be up to 160 
characters in length when English alphabets are used. Text 
messages are created on the touch screen or a small keypad of 
the mobile phone and read as text on the screen of the phone. 

The tenns 'text messaging' or just 'texting' refers to the 
brief typed messages sent using the Short Message Service 
(SMS) of mobile/cell phones, Personal Digital Assistants 
(PDAs), smart phones or web browsers (Thurlow and Poff, 
20 II). S.\1S communication allows for a reasonable use of 
short forms at syntactic and lexical levels which save character 
space as compared with using the full forms of words. Text 
messaging was broadly defined as asynchronous text based 
technological mediated discourse (Baron, 2005) that pursues 
simple sentences structure for communication. 

Some previous studies dealing with synaptic and 
phonological aspects S~1S are revived. Ong'onda, Matu, and 
Oloo (20 I I) reported a study on Syntactic Aspects in Text 
Messaging. In this study they focused online interactive media 
and text messaging. In order to determine how text messaging 
has resulted in a paradigm shift in the traditional uses of 
language, the authors also mainly focused on the syntactic 
characteristics of Kenyan text messages. The discussion in this 
study drew on Coupland's Sociolinguistic theory because 
syntactic aspects of text messages are influenced by social 
factors. This theory not only aroused intense discussion within 
the paradigm on the nature of the discourse of Short Message 
Service but also steered the subsequent research theoretically 
and methodologically. The authors collected data from 40 
University/college students who made up the primary group 
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utilizing text messages through a questionnaire. The goal was 
to collect text messages that would reflect language (syntactic) 
variation in SMS. A total of 160 messages were collected and 
analyzed. It was observed that new syntactic structures have 
permeated into the linguistic continuum of Kenyan texters. 
Most of the texts were SMS based on sentence and word 
modifications. The messages were often compressed through 
omissions, abbreviations and contractions. It was also realized 
that SMS language is influenced by the constraints of the 
equipment itself. 

Kul (20 13) reported a study that dealt with the topic of 
phonology in text messages. 1n order to investigate the nature 
of letter deletions in text messages, Kul studied text messages 
from two angles; 1 ). Deleted items, 2). Retained clements. For 
e.g. Talking Vs Tlkin. Two parameter were considered by him; 
i) global and ii) local. The global one considered the word 
class, whereas the local one was divided into the position of 
consonants in words, and lexical stress assignment for vowels. 
This study was based on 50 text message. Drawing on his 
earlier study (Kul 2007), the author reported the following: Of 
the 96 words in 10 messages, 54 word tokens underwent 
reductions or Jetter deletions. 

1. 58.3% of the words from the corpus are reduced e.g. 
knw I know, lv I love. Words looks as 'man', 'one', and 
'in' were not reduced. 

2. It was noted that while 59 vowels were deleted only 21 
consonants got deleted. 

3. A majority of the deleted vowels belonged to 
monosyllabic words m structured position. (e.g. 
frm/from) 

4. All consonants regardless, of the positiOn on a word, 
were retained about 11% of the time e.g. 
yaselflyou(r)sel f 
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Based on these results, the author concluded that 
phonology does affect the pattern of deletions in text 
messages. He also noted that vowels are deleted in structured 
position. Reductions in text messages seem to appear in lexical 
words rather than fraction words. 

Some previous studies dealing with Code-switching and 
Code-mixing aspects SMS are revived. Rabbani, R., Mushtaq, 
M (20 12) reported a study on Gender Difference in Code
Switching and Code-Mixing in text Messages of undergraduate 
students from one of the University in Pakistan. The authors 
examined the frequency of code-switching and code-mixing 
used as the theories as a tool of analysis, and they examined in 
two variables, like male and female. 

The authors collected data randomly, but they selected 
21 male and 21 female and their age range was 19-22 years. 
These messages analyzed by finding difference between the 
SMS's sent by the male and female of the undergraduate 
students. The respondents those people from different cultures 
and speaking different languages interacting with each other. 
Languages are not just mean of expressing or conveying 
meaning, it also offers a look into the culture of the speakers. 

The main aim and objectives of the study insights gender 
differences arc those that society associates with men and 
women were not necessary the outcomes of biological factors. 
The objectives of the study is, to ensure the frequency of code
switching and code-mixing between Urdu and English 
language among male and female undergraduate students in 
text messages or SMS. The study suggests that differences 
between male and female in several areas such as verbal 
ability, cognitive, aggression, helped support, emotions, and 
communication. 
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In this study the authors hypothesis is, these was a high 
frequency of code-switching and code-mixing between Urdu 
and English languages both among male and female students. 
Female students do more code-switching and code-mixing than 
male students in text messages. The methodology used as a 
scoring method. The data was collected from the students of 
Foundation University, the respondents were asked to forward 
three SMS each from their inbox to the researcher's cell phone. 
They were also told that the messages should not 
forwarded/pret yped messages. 

The Code switching and code mixing between Urdu and 
English languages frequently takes place in SMS messages 
among university students. The code switching scores of the 
sample were, almost, normally distributed which means that 
boys and girls did not diverge in code switching scores. There 
is no difference between code mixing scores of boys and girls. 
This means that the second hypothesis was rejected. 

Finally, the advent of new modes of communication like 
SMS over the past two decades has resulted in increased 
indulgence in code-switching and code mixing throughout 
Pakistan which also suggests that extensive code-switching 
and code mixing may lead to entirely novel linguistic varieties. 

2. Objectives of the Present Study 

In this paper the use and adaptation of written language 
to suit the conditions of text messaging via mobile phones -
SMS (Short Message Service) - are analyzed with respect to 
Telugu and English. The main focus of the study is on 
phonological factors that innuence written language in these 
circumstances; 

3. Research Questions 

I. What phonological factors have impact on SMS 
messages in Telugu and English? 
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2. Do Telugu speakers tend to use English extensively 
when sending SMS? 

3. What is the nature of code switching patterns in SMS? 

4. Methodology 

SMS Tcxting is particularly popular among university 
students. The Language Use and Mobile Phone Questionnaire 
were prepared and administered to the informants. All the I 0 
respondents for the study were selected from undergraduate 
students from Osmania University. It was designed to gather 
information about the students SMS usage. 

I. SMS comprehension task. (20 items 75% citation used to 
select the participant) 

2. Language Usc Questionnaire 

3. Mobile Phone Use Questionnaire 

4.1. Data Collection and Analysis 

The database consists of 360 messages sent by I 0 
respondents. Each participant was asked to share SMS texts 
they sent during one week period from the data of interview. 
They provided details about language use in a questionnaire. I 
have analyzed them using mobile app, a software of Android 
Phone (App name is SMS Backup & Restore). 

5. Results 

The overall results are summarized in Table -I below: 

English Telugu English Total No of 
S.NO. Messages Messages +Telugu Messages in 

Messages the Study 

I IOO 160 IOO 360 

Table -I: 1\·pe of SMS texts noted 111 tillS study 
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It can be seen that although all the participants are native 
speakers of Telugu, they mixed Telugu and English in their 
SMS texts. The deletions were confined mostly to English and 
not to Telugu. 

Examples of Telugu SMS adaptations are listed in Table 
-2 below: 

I). Vowel deletions/duration 

S.No Tclugu Intended Tclugu Vowel Gloss 
SMS Text SMS text in deletions 

Phonemic 
Transcriptions 

1 Avnu a.wu.nu [u] vowel Yes. 
deleted 

2 Nti en.Ti I e l vowel What? 
deleted 

3 unnv u.nnaa.wa? [alvowel Arc 
deleted/duration you 

there? 
4 ikkadki i.kka.Di.ki [ij vowel Here 

deleted 
5 cpudostav e.ppu.Doo.staa.wu [o] vowel When 

duration will 
you 
come? 

Table -2 

2). Consonant adaptations 

i. Geminate deletions 

S.No Tclugu Intended Telugu Consonant Gloss 
SMS Text SMS text in deletions 

Phonemic 
Transcriptions 
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I cheyi cc.yy11 [y] Geminate do 
dropped 

2 Nv nu.wwu r w 1 consonant you 
substituted and 
geminate 
deletion 

3 Anav a.nnaa.wu f n 1 Geminate said 
dropping 

4 Vastunav wa.stu.nnaa.wu [n]Geminate commg 
dropping 

5 vochadu wa.ccaa.Du [c]Geminate came 
dropping 

Table -3. 

3 ). Syllable adaptations 

S. Telugu SMS Intended Telugu Syllable Gloss 

No Text SMS text in adaptations 
Phonemic 
Transcriptions 

I ncn Nee.nu Two I 
CIVCI CIVVCIV syllable 

word made 
into single 
syllable 

2 avnu a.wu.nu Three Yes 

VCIC2V VCIVC2V syllable 
word made 
into 
disyllable 

3 tel sa te.lu.saa Three know 

CIVC2C3V CIVC2VC3VV syllable 
word made 
into 
disyllable 

4 adgind a.Di.gin.di f<"our asked 
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VC1C2VC3C4 VC1VC2VC3C4V syllable 
word made 
into three 
syllable 

5 rep rce.pu Two 
ClVC2 CIVVC2V syllable tomorrow 

word made 
into mono 
syllable 

Table -4: examples (!(Telugu SMS 111 the pre.1entstudy 

I observed the above phonological factors on SMS from 
Telugu native speakers of Telangana who are all 
undergraduate students of professional colleges. The 
observation, such as, 

1. Vowel deletions/duration : when they are using SMS text, 
many of the participants deleting the vowel letter and they 
are not mentioning the vowel duration. I have given more 
examples in the table -2 also. 

Ex: avnu for a.wu.nu [ u] vowel deletion 

2. Consonant adaptations (Geminate deletions): SMS users 
when they typing texts on the screen they are ignoring the 
typing geminating letters, but the receivers are able to 
understand what their intention in the text. 

Ex: anav for a.nnaa.wu [n] Geminate dropping 

3. Syllable adaptations: instead of using two syllable the 
SMS users typing only one syllabic word. 

Ex: nen for nee.nu 
Rep for ree.pu 
Nta for en.ta etc. 

The SMS messages involving code switching and code 
mixing are discussed below: 
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S. Code-Mixed Intended word of Eng Translated in 
No SMS Texts & Tel SMS Text in English 

(English & Phonemic transcription 
Telugu) 

I PH matram phon.ma.tram.ce.ya.ku? Don't make a 
cheyaku phone call 

2 TV chustunanu TV. cu.stu.nnaa.nu. I am watching on 
Television 

3 chala thanx caa.laa.tyanx! very much thank 
you 

4 Whtcheppu? waat.cep.pu? Tell me what? 

5 cal Chcyi kaal.cee. yyi i. Make a Call 

6 rum ki ra ruum.ki.raa You come to the 
room 

7 gudn8 beta Gud.nyt.be.Taa Good night my 
dear son 

8 Baine Lcdu Ba.len .su .lee.du No Balance 

9 Clas lo unna Kla.su.lo.unnaa. I am in class 
Table-5: Examples of code-mixing and code-switching in English and 

Telup,u SMS in the present study. 

Finally, some comments about punctuation in the SMS 
texts. 

The SMS texters while using the S.\1S test in English or 
Telugu, they are not focusing the on the punctuations, e.g. Cal
--Call, gudn8---Good night, 5n-fine and also using numbers 
in the words phonological aspects, we can observe above 
example. 

6. Comments on the Phonological Adaptations: 

In order to determine the extent of the phonological 
information in the orthographic form, the full, reconstructed 
representation was compared with to the text message version. 
The data shown in the table also illustrate the fact that vowels 
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arc more likely to be deleted: more than twice as many vowels 
have heen deleted in comparison to consonants. 

S.No SMS Deleted Deleted English 
Word Yowel(s) Consonant( s) Word 

1 PH OE N Phone 
2 TV E E I I 0 LSN Television 

3 Thanx ----- Added- -X Thanks 
Deleted-- ks 

4 Wht A ------- what 
5 Cal ----- L call 
6 Gudn8 001 GHT Good night 
7 clas ------ s class 
8 Lv OE ------ love 

9 Hrt HU ------- hurt 

10 frm 0 ------- from 

Tuble-6. Proportwn of deleted Engltsh vowels to consonants 

The above table-5 showed the deleted vowels and 
consonants which are bold in capital letters from the data. 

In polysyllabic words, were employed and consequently, 
the vowels are numbered as: Vowel 1 if it was the vowel of 
first syllable, Vowel 2 if it was the vowel of the second 
sy11able and Vowel 3 if it was the vowel of the third syllable. 
The numbers are calculated against the total number of the 
deleted vowels in the data. One can see that deleted vowels in 
monosy11ahic words constitute as much as 20 of the deleted 
vowels (lv-love, hrt-hurt, fnn-from). 

7. Discussion and Conclusion 

The study aimed at preliminary analysis of the linguistic 
properties in text messages. Therefore, the results offer a 
tentative explanation of the influence of phonology on the 
medium. First, the results show that phonology apparently 
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affects the pattern of deletions in text messages. The semiotic 
figure-and-ground principle (Dressler 1996) is in force since 
consonants are likely to be preserved and vowels are likely to 
be deleted, whereas final consonants in unstressed position are 
likely to be preserved. Text messages appear to reduce lexical 
words rather than function words, contrary to Prediction. 
Further research could take up the problems which were not 
addressed by the present study. First, a larger corpus would 
allow gaining a further insight into the nature of deletions. 
Since the results of this study are based on a small sample size, 
certain caution should be taken when making any generalized 
conclusions. Therefore, the described analysis will be 
expanded to a bigger database. Beside more detailed further 
work on the issue of deletions may take into consideration 
gathering of data from other languages. Phonology and the 
issue of silent letters carrying the functional load calls for more 
research as the texter must make a decision which letter should 
be deleted. Finally, the constraints on deletions (how much, 
which classes of sounds) will constitute another angle from 
which deletions in text messages can be viewed. 
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SOCIO- SEMIOTIC ANALYSIS OF 
SOME TELUGU WORDS 
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ARSTH.ACT 
There are 110 caste dialect.\' in Telugu but when we obsen·e the 
vocahularv c1( Certain word.1· used by a particular community who 
pe1jrm11 religious riwals, H'e may get a doubt that is there any caste 
dialect in Telugu. A.t this juncture, this paper looks at how meaning 
is changed in that particular comm1.111ity depending on the context 
from llol!iday 's socio-semiotic frame work. 

KF')" WORDS: Telugu, community, religious rituals, Halliday, and 
socio-semiotic frame t-~·ork. 

1. Introduction 

Language is not a static phenomenon. It is dynamic in 
nature. Meaning undergoes a change from time to time, region 
to region and also from a particular community or caste to 
other. it means every community has some special features of 
the same language in general. In particular, every community 
uses a codified language and this codified language can only 
be understood by rhe people of the same section only. 

2. Data and Framework 

The present paper presents how language can he seen 
from socio-semiotic point of view. The meaning of a word 
depends upon the context in which it is used. Context implies 
the speech situation and events. 

Certain words used hy a particular community who 
perform religious rituals are observed. When they are used in a 
given context, they have a particular meaning and when they 
are used in another context the meaning varies. 
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The contexts are differentiated based on Halliday's 
(1978) model i.e. Field (type of social action), Tenor (role 
relationships), Mode (symbolic organisation). 

Context-] 

Field: Day to Day topics 

Tenor: With elders, equals or youngsters 

Mode: Spoken 

Context- 2 

Field: Religious functions and casual talk among them 

Tenor: Among co-professionals (within the particular 
community who perform religious rituals) 

Mode: Spoken 

1. baaNam 

Context/: 

Context 2: 

2. avataaram 

Context 1: 

Context 2: 

satya naaku baaNam iccindi 

"satya gave an arrow" 

satya naaku baaNam iccindi 

"satya gave me five rupees" 

ramuDu viSNumurti avataaram 

"rama is incarnation of Vishnu" 

avadhaani garu avataaram iccEEDu 

"avadhani gave me 10 rupees" 

3. nakshatram 

Context 1: nakshatraalalo dhruva nakshatram okaTi 

"Dhruva is one of the stars" 
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Context 2: 

4. shuhhram 

Context 1: 

Context 2: 

5. pavitram 

Context 1: 

Context 2: 

6. punya tithi 

Context 1: 

Context 2: 

Socio-srmiorir analysis of Telugu H'ords 

aayana aabdiikaaniki vacci nakshatram 
aDigaaDu 

"Having come to abdikam he asked 27 rupees" 

vaaDi haTTalu shubhramgaa unDakapoyinaa 
vaaDi vyaktitvam goppadi 

"though his dress is not clean, his character is 
good" 

nuvvicce shubhraaniki nallakunTa raavaalaa'? 

"Should i come to nallakunTa for your one 
rupee" 

gangaanadi pavitram 

"the river ganga is sacred" 

vaaLLa naanna gari gnyaapakaartham pavitram 
iccaDu 

"in memory of his father he gave me a ring" 

eekaadashi puNya tithi 

"eekaadashi is an auspicious tithi" 

ii rooju vaari taata gaari puNya tithi 

"today is his grandfather's ceremony 

7. caturmukha paaraayaNam 

Context 1: vaaru prati roojuu caturmukha paaraayaNam 
ceestaaru 

"they recite Vedas every day" 
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vaaru prati roojuu caturmukha paaraayaNam 
ceestaaru 

"they play game of cards every day" 

8. anuSThaana paruDu 

Context 1: 

Context 2: 

9. gooSThi 

Context 1: 

Context 2: 

10. puurNam 

Context 1: 

Context 2: 

3. Conclusion 

vaaDu manci anuSThaana paruDu 

"he is a regular ritual performer" 

vaaDu manci anuSThaana paruDu 

'"he is a drunkard" 

ii rooju new seminar haallo gooSThi 

"today there is a meeting in new seminar hall" 

reeepu gooSThiki vastaaraa? 

"arc you coming to boozing party tomorrow? 

maa tanunuDiki puurNam anTe iSTam 

"my brother likes puurNam(a sweet meal)" 

naaku gal\'itamlo puurNam vaccindi 

"i got zero in mathematics" 

In general meanings arc given by the speakers based on 
the context but here in this case new meanings have been given 
to the existing meanings to operate with code language. 

Lexicographers while making dictionaries are required to 

take into cognizes the above mentioned Phenomena. 
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THE TELUGU PROVERB IN INFORM/ELICIT 
EXCHANGE STRUCTURE: 

A MULTILAYERED SYSTEMIC ANALYSIS5 

Chilukuri Rhuvaneswar 
Osmania University, Hyderabad 

ABSTRACT 
In the day to day language of Telugu, pro1•erbs are widely used not 
only in the spoken but also in the 1vritten form. However. their 
structure in discourse has not yet been analysed n·en though a large 
a11wunt of work has been done on Tel!rgu proverbs in general. The 
same is the case with other Indian, African and European languages 
also. 

In this paper, an attempt has been made to analyze pro1·erb 
structure in liE exchanges ill casual conversation -for the first time 
in the history (Jf discourse analysis of proverbs, as far as I know ltp 
to 1997 not only in the SFL but also other traditions (see 
Bhuvaneswar 1997 as 2014 for details) . Berry's multilayered 
approach to exchange structure ( 1981) is taken as the synoptic 
model for stnrrfllral analysis of proverbs in discourse. 

The findings of this analysis throw new light not only on the 
structure of conversational discourse but also on the nature of 
proverbs. It is obsen·ed that a proverbial exchange (i.e., an 
exchange in which prol'erbs are used) is different from a normal 
exchange (i.e., an exchange in which prol'erbs are not used) in the 
following ways: 

1 Additional knowledge of social relations, situation, setting and 
individual choice is required to use prorerbs in an exchange 

2. It is not possible to use proverbs in 15 out of 25 slots in the ten 
structures derived by Ben)' (1981: 143) in her synoptic model (!f 
conversation. 

5 This was a term paper ~vritten for my Pre- PhD work at C1EFL 
in 1998 and later presented at the First International Congress 
on En{?lish Grammar (ICEG) in 1999. 
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3. The constraints mentioned in I and 2 above affect the netl1"ork of 
systems proposed by Berry and therefore point out the need for a 
modificarion of Berry's model to accommodate the use of pro1•erhs in w1 

exchange. 

4. Since the structure of discourse is affected by such factors as social 
relatiom and indi1·idual choice in using or not using proverbs. it has 
theoretical implications for including disposition (to motimte choice in 
a cause-means-effect ka:rmik network) in conversational discourse 
analysis based on cooperuti1·e (politeness-consensus) as well as non
cooperatil'e models. 

5. Most important/\·, it dismvers the third essential characteristic of 
proverbs which is the prototype-categorical instantiation (PC/) 
property that is in.l"lantiated in proverbial discourse. It leads to the most 
scientific definition of the proverb by the formulcaion of the mixed 
uncomnwn characteristic as a culturally frozen prototypical illocution 

It is hoped that this paper serves as a spring/ward for further 
research in other languages to analyse the structure of prm·erbial 
exchanges and COJ({irm or alter the conclusions arrived at in this 
paper. 

1. Introduction 

In Telugu, proverbs are widely used in the different 
genres of both the spoken and the written modes of 
communication. Furthermore, they are not only distinct from 
normal utterances (or exchanges), i.e., utterances or exchanges 
without proverbs, in their meaning and usage but also not 
possible in certain slots in which the latter are. In spite of their 
wide usage and distinctive form, no research work on their 
structure in discourse has been attempted so far in Telugu - as 
far as I know up to date (i.e., December, 1997). Even in 
English where the research work on the structure of discourse 
is extensive, the focus is only on texts without proverbs (see 
O'Donnell 1990, 92). Therefore, there is a need for a 
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structural analysis of discourse with proverbs for a better 
understanding of their generic discourse structure. 

In this paper, a first attempt is made to analyze Telugu 
conversational proverbial discourse structure. Inform I elicit 
exchanges containing proverbs - which I call proverbial 
exchanges or PEs for short- are taken up for analysis to begin 
with since substantive research work has already been done in 
this area of I/E exchange structure in a synoptic model by 
Berry (1981 a, b, c) and a dynamic model by O'Donnell (1990, 
92). 

The important models developed for the analysis of 
discourse structure in English arc mentioned in the next 
section. As it is not possible to discuss all these models 
without further increasing the already increased length of this 
paper, Bhuvaneswar ( 1999a) may be referred to for a 
discussion of these models. 

2. Literature Review 

Spoken discourse structure has been analysed in a 
number of models out of which three are in the systemic 
approach: 

1. Linear; 2.Multilayercd; and 3.Flow Chart. 

1 is based on the scale and category grammar of Halliday 
(1961) which analyses discourse in term of "a rank scale of 
act, move, exchange, transaction, interaction which is viewed 
as separate from the grammar itself' (Butter 1988: 23). 2 and 
3 can be grouped together under the semantic approach, which 
treats speech functions within discourse as semantic. The 
important works in these approaches are given below. 

1. The Linear Structure Model was initiated by Bellack et al 
(1966), Barness (1969) and Flanders (1970). It was 
later pioneered by Sinclair and Coulthard (1975) using scale 
and category grammar which was further improved by 
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Coulthard, Montgomery and Brazil ( 1981 ), 
( 1980,1981 ), Coulthard and Brazil (1979, 1981 ), 
( 1981 ), Berry ( 1981 a) and Akindele ( 1988). 

Burton 
Stubbs 

2. The Multilayered Structure Model based on the 
interpersonal, textual and ideational layers of Halliday's 
revised model of discourse (1984) was developed by Berry 
(1981 b, c) and further refined by Turner (1987), Butler 
(1985) and Hudson (1987). 

3. The Systemic Flowcha11 Model was pioneered by Fawcett, 
Mije and Wissen ( 1988). It is a complex model which 
needs to be complemented by genre grammars of Hasan 
(1978) and Ventola (1979)- in these two models, discourse 
structure is related to register and genre. Martin ( 1985) 
using Ventola's tactic pattern discusses the dynamic nature 
of conversation. Mick O'Donnell (1990, 92) made an 
important contribution to discourse analysis in the SFL 
paradigm. 

Berry's multilayered approach has been chosen for the 
analysis of PE structure since it is based on the latest of 
Halliday's work. It is also simpler than the systemic flowchart 
model which requires more comprehensive data on register 
and genre discourse. Furthermore, they are not available so far 
for Telugu - as far as I know. In addition, Berry's model is 
elegant even though not comprehensive and so is amenable for 
extending it to new genres in a synoptic model. 

Berry's model accounts for only politeness-consensus 
conversation. To elaborate further, it provides structures in 
conversation on the assumption that the interlocutors cooperate 
with each other in their communication (which is for 
coordination of (coordination of) action in the view of Ka:rmik 
Linguistic Theory (KLT)). It does not take into consideration 
other types of conversation where politeness-consensus is not 
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there. For example, in the following conversational exchange, 
there is cooperation in the negotiation of the exchange: 

( 1) A: Where arc you going'? 

B: To the playground. 

A:Oh. 

Here, B is cooperating and providing an answer to the 
question by propositional completion. A is also following it up 
by politeness-consensus. However, for example, if B -who is 
working on his computer - is not inclined to cooperate, he can 
subvert the expected structure of question and answer by a 
counter question which can be further subverted by another 
counter question and so on as in the following dialogue in the 
Circar District Dialect of Telugu]: 

A1 (wife): e: tfe:slunna:ru? 

'What arc you doing, sir?' 

B1 (husband): as1ama:nu: e tJe:s1unna:o, etfe:slunna:o! 

'Always what are you doing, what are 
you doing!' 

inko: panle:da? 

'Don't you have any other work?' 

as1ama:nu: endukila: oisukkunta:ru? 

(said loudly in a high pitch) 

'Why are you getting irritated always 
like this, sir?' 

no:nnujji! 

'Shut up!' 

marja:daga: ma:tla:danDi 

'Talk respectfully.' 
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na: d3o:liki ra:ke: ba:bu: ... 

'Don't interfere in my affairs. 

ni:ko:~aq_rtam peq(a)la:nu. 

I will put a ~artrtam (salutation) to you.' 

na: budd hi gaqqi lini ... 

':viy intellect eating grass ..... ' 

(Non-verbal act: Walks out of the room 

with tears in her eyes.) 

In this exchange, B could have simply answered tl 
question as follows in the expected discourse structure of 
politeness-consensus model: 

(3) B: I am working on my project (to be followed b) 

A: Oh. 

but svabha:vam (disposition) rules supreme and decides wh 
follows next by suspending the exchange with a challeng 
not a query per seas in Berry's model: 

A: bha:raQQesam rajadha:ni e:Diti? 

'What's the capital of Bharath (India)? 

B: ba:mbe:a:? [This is a query but not a challenge. 

'Is it Bombay? 

A: ka:Qu. 

'No.' 

B: o:h! qilli kaQa:? 

[This is also a query but not a challenge.] 

'Oh! Is it not (New) Delhi?' 
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A: auonu. 

'Yes.' 

O'Donnell points out (1990) that Berry's model cannot 
account for the dynamic model of discourse which may 
include suspension, phase, and recursion. ln addition, he 
rethinks context as context of interaction hy including the 
context of text (ibid. 1992). In spite of that, a dynamic model 
cannot motivate what choices will be actually made instead of 
possibly made after what happens in a conversation. This is 
because Berry (1981) and O'Donnell (1990, 92) limited their 
framework to HOW such choices take place (as in their 
synoptic and dynamic models) but not WHY they take place. 
To explain further, 'HOW' is procedural and can only predict 
possible choices of initiation and response in a systemic 
network but not the actual choices that are made in an 
exchange: to say that an initiating move by an elicitation may 
he followed by a reply by propositional completion or another 
initiating move by another elicitation or a query or a challenge 
or an abort move is descriptive of the choices that are possible; 
whereas to posit that an elicitation will he snubbed by a 
censure (as in exchange (2)) through an expressive speech act 
if the second interlocutor is impatient, irritable, arrogant, and 
non-cooperative is to predict an actual choice. To do that we 
need to motivate the WHY of a particular choice by a 
dispositional component in the model that can predict what 
move, speech act, language, and exchange structure can take 
place. ln a causal model, the product emerges out of a process 
impelled from a cause, thus motivating the actual choices from 
the cause. For example, in the exchange (2) given above, we 
expect B to answer the question posed by A. Instead of 
answering the question, B t1ares up hy aborting the exchange 
by initiating a new move by an expressive speech act followed 
hy a rhetorical question in his first turn (B 1 ); the wife is piqued 
by his snubbing and retaliates by a new exchange (by an 
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initiating move) in A 2 instead of an apology such as ·sorry for 
disturbing you' or a repair such as 'No .. .I want to talk with 
you' to complete the suspended exchange as well as the main 
exchange. The aborting moves go on until, in A.. the wife ends 
the previous exchange by aborting it and initiating another new 
exchange; and then in A5 moves out of the room. Here, the 
effect or product (i.e., the conversational exchange) is created 
to be this or that (as an exchange, not anything else) as so and 
so (an aborted exchange) in such and such manner (with a 
series of challenges realit.ed by incomplete suspended 
exchanges as the process) by the interactional behavior of the 
two interlocutors produced by their disposition. This becomes 
the cause for the exchange to be so produced. A very critical 
point to note is that ONLY disposition controls the action
reaction sequence in the setting but not the utterances or the 
setting per se. In other words, "Language is as it is not because 
of what it does (SFL VIEW) but because of what it is intended 
to do what it docs (KL T VTEW)": this is the point of departure 
from SFL. Such a view has implications for discourse analysis 
as well as conflict resolution in psychology. One major 
implication is the necessity of introducing the component of 
disposition into the theory and include disposition as an aspect 
of context. In this view, the context docs not only include the 
personality of the interlocutor in terms of his Inclinations
lnformation-(Tntemalized) Habits (IIH) that act-react with 
socioculturalspiritual (SCS) and spatiotemporalmaterial 
aspects of the environment but also include the text in terms of 
the background history (or context of interaction/text as in 
SFL) and present engagement. The interlocutor reacts to the 
text component of the context via his dispositional choices 
from his TTH in the SCS-STM environment, that is to say, his 
reaction is impelled from beyond the text (i.e., disposition) on 
to the text (i.e., lingual action) as captured in the following 
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equation: 
- Tutl 

(3a) IDI [+ SCS + STI\1) Q Tut l ~ Reaction { 

SilPoce 

[ v imp{J{ dispositionali:ed action/reaction on; c:::::::> to produt:(J/pve ] 

40 

in a similar way, his contextual lingual action (as in initiating 
the first or subsequent exchanges) is also impelled from his 
IIH component in the SCS-STM-Lingual Action/Present State 
of Affairs of the environment. 

(3b) llH [+ SCS + sn~ 1J [SCS + Sllf- Pr~seot Sta~ . .\fiah'] 

q LingoalArtion q Ten Hnt n 

'1HH ~ 1- !Wglnning: Initiation ~ +I en 
Contextf SCS q Exchange Continuation: RPSponse 

, " STII Ending: Closur!' -Text 

Network 2: Conten- Exrhange Crunon Network 

['n' rife;s to any subsequem ie:a in which t7!! initiaTing more OCC/Iil: q gradually 
eJ'O!res illlo.j 

In KLT, this is taken care of by the Universal Science of 
Living (US L) component that includes svabha:vam 
(disposition) as a part of the human being (with specified 
proportions of sattva-rajas-tamas components that produce 
traits-knowledge-va:sana:s (habits)) which produces his 
personality (an instantiation of svabha:vam into particular 
likes/dislikes/preferences-knowledge-habits obtained in his 
SCS-STM environment of the living) that interacts with the 
Universal Science of Lingual (Discourse) Action (US LA) in 
terms of the Universal Science of Action (US A) to provide a 
principled and comprehensive account of specific discourse 
action that gives rise to ( £71>the text. 
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l'SA ~ l'SL ~ l'SLA 

u 
Specific Lingual (Discourse) Action tro Text 

N(ltwork 1: l'S (A-L-LA)- Disconrst' Action Netwol'k 

O'Donnell's dynamic model - which attempts to model an 
interaction as it unfolds- tells us that an initiating move can be 
followed by a suspension of the exchange by another initiating 
move (here, question). To elaborate further, 'the behavior 
potential' of the 'context of text' (O'Donnell 1992:4) is given 
in terms of "a number of options available to the participants at 
each point of the interaction" (ibid. 5). However, this does not 
motivate its cause which is irritation for being disturbed, 
impatience to be cooperative and supply the information, 
arrogance and lack of consideration on the part of B and lack 
of understanding, rebellion, self respect and frustration on the 
part of A. These are traits in the disposition of B and A. Had B 
been considerate and patient towards his wife, he would have 
answered the question; but he is not; he is averse to the regular 
intrusion into his private space; in a similar way, his wife is 
either innocent or indifferent to consider his habits but 
rebellious and self-respectful - As you are, so you think; as 
you think, so you speak. In Ka:rrnik Linguistic Theory (KL T), 
there is an interconnected-interrelated-interdependent relation 
between WHY (Cause or Concept) - HOW (Means as Manner 
as Pattern and Structure)- WHAT (Effect or the Form). Here, 
the manner of response (HOW) - by aborting the exchange as 
means - is dependent on his disposition (WHY). Finally, the 
form of the product (WHAT) is decided by WHY (cause) it is 
produced since HOW it is processed depends on the WHY
the WHY triggers the discourse move, the speech act and its 
language as well as the emergent structure of the exchange by 
the coordination of coordination ((C)COA) of turns; it also 
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controls the dynamic evolution of the exchange into its 
synoptic form by controlling the choices of cooperation and 
non-cooperation in (C)COA. These relations are shown by the 
following network 1: 

WHY 
I 
i 

Ma~nN/'~ 
HOW \HUT 
A 

Time Plart~ 

Cause 
(Potfntial) 

~ 
• 
I\ 

Process ---. Product 
(Dyn:~mir) 

{'I fans) 
(Synoptir) 
(Efft>rt) 

Networ-k 1: 1-1-1 Cause-Me:ms-Efffft NehnH'k 

and equation l: 

(1) Disposition (CauseiConrept) "\ Conwrsation ('1eanstDisrourse Process) 
1- Conrmational Exrhange (Efffft/Produrr) _. Result_. ExpPrienre 

In the end, they experience unhappiness in the 
fulfillment of A's desire to know what her husband is doing. 
Such motivation is possible by the application of the ka:rrnik 
linguistic theory in discourse. In other words, we need a new 
ka:rrnik discourse analysis model to motivate the actual choice 
of the possible moves in an exchange. 

Another problem with Berry is that it does not allow for 
more than a single act move which impairs its use to describe 
the structure of PEs as they may contain more than a single act 
move. Even though Fawcett's model allows for a continuer act 
inside a move, it cannot account for two acts to be realized in a 
single sentence as in a P2 type of proverb (sec page 8 for its 

description). As such, he recognizes that "the model needs to 
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be extended (to account for) where two acts are expressed in a 
single sentence (personal communication 1999). Therefore, a 
new model has to be envisaged in order to provide a consistent 
explanation of the role of proverbs in discourse. In it, the 
pragmatic constraints as well as the individual dispositional 
choices that control the dynamics of structure in PEs have to 
be analyzed. Such a model requires more in depth knowledge 
of personality and how the personality of an individual 
generates-chooses-specifies-directs-materializes ( ( GCS D M)s) 
language and proverbs in a context. It is so, especially, because 
the choice of proverbs is an optional choice as an alternative 
way of saying the same thing that depends on the traits, 
cultural knowledge, and lingual habits of the interlocutor. Only 
then a comprehensive structure for proverbial conversational 
discourse can be worked out in a causal model of WHY 
evolving as HOW into WHAT of discourse: 

(4) WHY ..:::::::::>HOW ..:::::::>WHAT 

Such a causal model should have three compartments of: 
1. Disposition; 2. Lingual Action; and 3. Experience. 
Disposition is the cause of both the lingual (discourse) action 
and its experience. It generates-chooses-specifies-directs
materializes (GCSDM)s the discourse, its language, and the 
structure of the coordination of the coordination of action for 
its ultimate experience by the ji:va (the Being). 

The present state of knowledge in psychology is not 
adequate to provide the basis for such an undertaking and 
hence it is not undertaken here but pointed for future research. 
Only, the synoptic model of Berry is chosen, for a start, to 
initiate proverbial discourse analysis owing to its elegance and 
simplicity. O'Donnell's dynamic model can be taken up 
separately to account for the cases of phase, suspension, and 
recursion as a sequel to the findings from this research and so 
also Bhuvaneswar's causal (Ka:rmik) model for providing a 
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holistic account of discourse in a complex [potential-dynamic
synoptic] framework. 

3. Analysis of the Telugu Proverb in UE Exchange 
Structure 

3. 0. 
Berry's application of Coulthard and Brazil's notion 

(1981: 10 1) that "an exchange is the unit concerned with 
negotiating the transmission of information" to study NEs can 
equally be extended to PEs since proverbs perform similar 
functions at interpersonal, textual and ideational layers. 

In her analysis, Berry concludes that only ten structures 
are possible when all the three layers are conflated in all the 
permissible ways (198lb: 143). In this paper, two 
modifications have been made to their symbolic 
representation: 

(1) use of square brackets in stead of circles to save space: 

e.g. is shown as [dkl pb ai]. 

(2) use of subscripts at the end of square brackets to indicate 
the slot number of 'turn' in an exchange correctly, 
especially, when there are non-verbal responses: e.g. [N 
V], in (3). 
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(3) The following conversation between the author and a 
street vendor took place on 25.3.99 when he bought half a 
kilo of grapes for fourteen rupees. 

A (buyer): tjillarun!1a:? '(Do you) have change?' [k2 pb ai]. 

B (vendor) : en!amU ? 'How much, sir?' [k2 pb biL 

A NV (Takes a hundred rupee note from the 
wallet and shows it to him) [NV]

3 

B unQi. 'Is there'. (nods the head also) [kl pc bii]
4 

3.I. BERRY'S TEN PERMISSIBLE STRUCTURES (BTSs) 

1. [ dkl pb ai ]1, [ k2 Pf bi ]2 [ kl ps aii ]3 [ k2fbii L 
e.g. Quiz master (Q) : in England which cathedral has 

the tallest spire 

Contestant (C) : is it Salisbury ; Q: yes ; C : oh 

2. [ dkl pb ai ]., [ k2 Qf bi ]2 [ kl ps aii ]3 

e.g. Q : in England which cathedral has the tallest spire 

C : Salisbury ; Q: yes 

3. [ k2 pb ai ]I' [ kl Pf bi ]2 [ k2fps aii ]3 

e.g. Son (S) : which English cathedra] has the ta11est 

spire; 

Father (F) : Salisbury ; S: oh, it must be 

4. [ k2 pb ai ]I' [ kl pc bi ]2 [ k2f aii ]3 

e.g. S : which English cathedra] has the tallest spire ; 

F : Salisbury ; S : oh 
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5. [k2pbai]p[klp£bi]2 

e.g. S : which English cathedral did you say had the 

tallest spire ; (F) : Salisbury 

6. [k2Q£ai1l'[klpsbi]2 [k2faii]3 

e.g. S : you said that Salisbury was the English 

cathedral with the tallest spire ; 

F :yes ; S : I thought so 

7. [ k2 P£ ai] l' [ kl ps bi L 
e.g. S : you said that Salisbury was the English 

cathedral with the tallest spire; F : yes 

8. [ kl P£ ai ]l' [ k2f ps bi ]2 

e.g. F : Salisbury is the English cathedral which has the 

tallest spire ; S : yes 

9. [ kl P£ ai ] I' [ k2f bi L 
e.g. F : Salisbury is the English cathedral which has 

the tallest spire S : oh 

10. [ kl P£ ai 11 

e.g. Guide (conducting party round cathedral): 

Salisbury is the English cathedral with the tallest spire. 

[The underlined functions are obligatory. 1 
Berry has used only simple examples of E I I exchanges -

quiz type of elicitations and father/son E I 1 exchanges in 
which the utterances are not more than a single sentence in a 
tum - to arrive at the above ten structures. These examples 
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will account for a variety of E I I exchanges seeking 
information regarding place, manner, time, reason, object, 
polarity, etc. 

(4)a. A: Where (place) 

How (manner) 

When (time) 

Why (reason) 

is the marriage peifonned ? 

in Hyderabad (place). 

B: It was 

performed 

with pomp and pageantry (manner) 

on 4th August last year (time). 

to gain more political power (reason). 

A Oh/Ycs, etc. 

(4)b. A Whose marriage is performed? (object/person) 

B Kumar's. 

A Oh/Yes, etc. 

(4)c. A 

B 

Is the marriage performed? (polarity) 

Yes, it is. 

However, there are other types of exchanges in which the 
utterances in a tum are more than a single sentence and contain 
two pieces of information (or two speech acts) as in the 
following example: 

(5) A: SUQarJ anaiJga:runna:ra? 'Is Mr. Sudarshan around? ' 
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B: a:janikkaqunqaru. 'He does not stay here. ' 

pa~ma:la:d3ilo: unta:ru. 'In Padma lodge (he) stays'. 

There are also many Telugu exchanges in which 
proverbs are widely used by speakers who know and who have 
the habit of using them. Their use is not the same as the use of 
normal utterances in an exchange. For example, for the 
elicitations of A in (6) and (7), anyone who knows Lakshman 
or a little bit of biology can provide the information as follows: 

(6) A: lakfmafle:qanqi ? 'Where is Lakshman?' 

B: 1. la:nlo: unna:qanqi. 'He is in the lown'. or 

2. (oa:q) ikkaqa le:qanqi. '(He) is not here'. or 

3. lelija~anqi. '(I) don't know'. 

(7) A le:qikaqupuna pulipuqu!un~a? 

'Will a tiger be born from the belly of a deer?' 

B : putta~u. '(It) will not be born'. 

However, for the same elicitation of A in (6), only 
someone who knows the previous interaction as well as the 
character or behaviour of Lakshman can provide the 
information to the following effect given under (8) B. 

(8) A : lakfmafle:qanqi ? 

'Where is Lakshman?' 

B : I. oaqil)ka mi:ku kanabaqqanqi. 

'He will not be seen (visible to you) any more'. 

2. qabbulitftfukunna:<t_uka~a: 

'(He) took money after all.' 

il)ka mi:ku kanbaqqanqi. 

'He will no more be visible to (seen by) you.' 
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Further, the information provided by B in (8) may be 
furnished in an entirely different manner to convey the same 
meaning but with a different effect. The meaning, however, 
may have to be reconstructed from the knowledge of the 
previous interaction in certain cases and in some other cases, it 
may be obtained from the information in the exchange itself. 
Yet in some other instances, the meaning may not be the same. 
Such type of communication is affected by the use of proverbs 
in an exchange as in (9). 

(9) A: lakfmall.e:<.t.amt_i ? 'Where is Lakshman?' 

B : man~ini muntfa:la masi:~u katta:la. 

'Drown people, build mosque'. 

(9) presupposes 'the shared knowledge' between A and 
B about a previous event, namely, Lakshman took money from 
A to water the newly laid out lawn but did not do so. It also 
presupposes that B knows the figurative meaning of the 
proverb (correctly or incorrectly) he used, the character of 
Lakshman and the appropriateness of the proverb to provide 
the information. Furthermore, a speaker's option to use a 
proverb and the type of a proverb to be used in controlled by 
the social relations such as age, sex, social status apart from 
'shared knowledge', situations such as formal, informal and 
intimate, and settings such as geographical and social 
(Bhuvaneswar 1998). For example, juniors with elders and 
women and vice versa do not use vulgar proverbs when their 
relationships are formal. In a similar way, in the geographical 
settings of a temple or the social setting of a funeral ceremony 
vulgar proverbs are unlikely to occur. Apart from these 
constraints, the very structure of discourse imposes certain 
limitations on the use of proverbs. For example, if a speaker 
wants to use a proverb to elicit information, he cannot do so 
since the elicitation deproverbializes the utterance into a 
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normal utterance as in (7). If (7) A is to be a proverb, it should 
be a rhetorical question (which is turn presupposes some 
interaction or event that happened earlier which prompts A to 
utter the proverb) since the answer is already known. (7) A 
cannot be a test question also since there is no third slot in the 
exchange to confirm or reject the reply given by B. Again, 
even if there is a third slot, (7) A ceases to be a proverb since it 
elicits as a test question. Therefore, a plain proverb cannot 
come in the first slot of an exchange. Thus, the use of 
proverbs in an exchange not only requires additional 
knowledge apart from the ordinary knowledge of information 
but also the knowledge of appropriateness and structural 
viability. Consequently, their use puts constraints on the 
structure of discourse and in turn alters the network of systems 
to accommodate their use even though proverbs perform 
similar functions like normal utterances at the interpersonal, 
textual and ideational levels. 

In view of the various constraints mentioned above, there 
is a need to extend Berry's analysis of the structure of I I E 
exchanges to PEs also. Before we undertake such as analysis, 
we need to know the syntactic structure of a proverbial 
utterance in an exchange described below. 

3. 2. The Syntactic Structure of a Proverbial Utterance in an 
Exchange 

A proverb can occur in any one of the four classes: 

1. Declarative; 2.Interrogative; 3. Imperative; and 

4. Exclamatory. 

One representative example for each form is given below: 

a) ~eDuciu Dararnitftjina: pu:d:,sa:ri DararniDDact_u. (Declarative) 

'Although God grant a boon, the priest will not grant the 
boon'. 

b) ~i:paDundaga:ne: illu tfakka~i~~u ko:Da:li. (Imperative) 
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'While the light (flame in the lamp) is burning, the house 

has to be put in order'. 

c) tji:ki!c: le:njje: na:ki!e: oas!unjja: ? (Interrogative) 

'When sucked it does not, will it come when licked?' 

d) ammaki puttina a:ruguru: gugilla QOI)gale: ! (Exclamatory) 

'All the six born to mother (are) horse gram thieves!' 

Such a proverb in any one of these Jour classes can 
occur in three d~fferent syntactic structures to perform a given 
function in a slot in a proverbial exchange. First, it occurs as 
the proverb itself and substitutes the normal utterance to 
perform that given function as in (8)- (9). Second, it occurs as 
an embedding (in the normal utterance) connected by linking 
elements (called proverb linkers for convenience) such as I 
ani, annatlu, atlul 'said, said like, like' ; I la:ga:, Ia: I 'like' as 
in ( 10) - ( 11 ). The proverb functions as an adverbial clause in 
the complex sentence. 

( 1 0). A: ba:rasa:lajipotunjje:mo? 

'The naming ceremony might be over?' 

B: ba:rasa:Iajipo:jina !arua!(a o)elle:m la:bham? 

'What is the use of going after the naming ceremony is 

over?' 

A: (No reply) 

(I 1 ). A : ba:rasa:lajipotunjjemo: ? 

'The cennony might be over ?' 

B panqagellina pa:tjila:, ba:rasa:lajipo:jina !arua:!a 

oelle:m la:bham?' 
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'Like, washing the house after the festival, after 

the naming ceremony is over, what is the profit 

of (use of) going? ' 

Generally, for declarative proverbs in a sentence form, 
/ani, annat]u, atlu/ are used while I la:ga: , Ia: I are rarely used. 
However, for proverbial phrases as in (11), /ani, annatJu I are 
not used but I la:ga: , la: I are. For interrogative, imperative and 
exclamatory proverbs,/ la:ga: , Ia: I are rarely used while I ani, 
annatlu I are very common. 

Sometimes, when the speaker does not want to quote the 
proverb (because it is inappropriate or because he does not 
remember it), he may use such expressions as : I e:Qo: sa:mjam 

/ca:s!ram lfeppinat]u/ 'like some proverb is said'. The 
embedded proverb can be embedded at the beginning or end or 
even in the middle according to the speaker's choice and 
topicalization. Third, it occurs as a separate sentence which 
precedes or follows the normal utterance as in (12)- (13). 

(12). A: e:m e:so:bu ba:gunna:Da:?'What Esobu, are you well?' 

B: e:mba:gamma:? rekka:,t_i.t,e:gani clokka:claQU. 

'What well? 'If not the wing (hand) moves, the rib 

does not move'. 

(13). A: a: santfulekkacliDi? 'Where are those bags from?' 

B: konna:nu, a11.a: munclaki be:cla kfaoararnani. 

(I) bought, that (like) two anna tonsure, for one anna 

widow?' 

[The standard proverb 'ja:ga:rp munclaki Qammiclinnara 

kfaoararnani' 'For a Yagani widow, one and a half <;Jammidi 
tonsure' is not used here like that; it is modified, probably 
because of the change in currency.] 
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The three syntactic structures can be represented by the 
subscripts 1, 2 and 3 attached to P which stands for 'Proverb'. 
Thus P1 stands for the structure of the proverb itself while P

2 

for an embedded proverb and P
3 

for a proverb preceding or 

following a normal utterance. When the prefix 'P' is added to 
any function, then it indicates that particular function is 
performed by a proverbial utterance. The choice of the 
syntactic structure of a proverb plays a crucial role at the 
interpersonal and ideational levels in the performance of 
functions. 

In the next section, a number of real (R) PEs are cited 
and hypothetical (H) examples constructed in order to discuss 
and arrive at a formal description of their structure. 

3. 3. A Multilayered Systemic Analysis of PEs 

Using the same functions enunciated by Berry for the 
description of I I E exchange structure, PE structure is also 
described in this section. 

A proverb is triggered only when there is a base for it in 
an exchange. The base is a proposition in the form of speech 
or an act or shared knowledge, which produces a conducive 
linguistic environment for the proverb to be uttered. It 
therefore means that a proverb cannot occur by itself as a 
normal utterance can. For example, an exchange can be 
initiated by any elicitation without a proposition known either 
by speech or an act or shared knowledge as in (4) d but not an 
interrogative proverb as in (7) a: 

(4) d A 

(7) a A 

What's your name? 

'Will a tiger be born from the belly of a deer?' 

(7a) is a proverb and it means that a great/powerful 
person, event, etc. cannot be born from an ordinary person, 
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event, etc. The use of this interrogative proverb is as a 
comment (rhetorical question in this instance over an event and 
hence cannot initiate an exchange) - However, it can be used 
as a normal utterance to elicit information as in (7). Let us call 
such an event/speech as Proverbial Base (PB). 

Whenever there is a PB and a proverb is used in an I I E 
exchange it can be called a Proverbial Exchange (PE). Now, 
let us analyse the structure of such exchanges at all the three 
levels. 

3.3.1. The Interpersonal Layer of aPE 

If we add prefix 'P' to the four functions proposed by 
Berry for the interpersonal layer of an I IE exchange, we get: 
Pdkl, Pk2, Pkl, and Pk2f as the same functions for a PE. 

Let us analyze each of these functions. 

3. 3.1.1. Pkl (Proverbial Primary Knower of a PE) 

In an NE, there must be someone who already knows the 
information (kl). In a similar way, in aPE also, there must be 
someone who already knows the information that can be 
imparted with a proverb with a proverb only (P1) or with a 

proverb in a normal utterance (P) or with a proverb and a 

normal utterance (PJ Such a primary knower is called a 
primary knower with proverbial knowledge and is represented 
by the symbol Pkl. If there is no Pkl in a PE, only kl is 
obtained. In all the ten structures of Berry (BTSs), kl occurs 
in the form of statements only in the first, second and third 
slots of an exchange. In the case of Pk 1, it is not the case. 
There arc some syntactic restrictions in the choice of slots 
which are discussed below. 

A) Pkl in the First Slot of aPE 

As mentioned in II1.3, if there is no PB, it is not possible 
to get a proverb. Therefore, P1 kl cannot initiate an exchange 
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while P2kl and P3kl can since they have a PB. Accordingly, a 
declarative proverb cannot occur in the first slot of 8, 9, and 10 
of BTSs - the only structures in which kl occurs in the first 
slot- as in (14). 

(14) a. *A: mati le:nammaki <;;ruli le:ni pa:ta. (BTS 10) 

'To a mindless (absent minded) woman, a 
sruthiless (pitchless) song'. 

b. *A: 'To a mindless woman, a sruthiless song'.* 

B: Oh. (BTS 9) 

c. *A: 'To a mindless woman, a sruthiless song'. 

B: 'Yes' . (BTS 8) 

But P
2
kl and P

3
kl are possible as in (14) d and (14) e. 

d. A: mali le:nammaki c;;rutile:ni pa:tala: un!ii na: 
batuku. 

'To a mindless woman, like a sruthiless 
song is my life. 

B: e: ? e:oainQi 

e. A: mati le:nammaki c;;rutile:ni pa:tala: un!ii 
na: batuku. 

'To a mindless woman, like a struthiless 
song is my life.' 

ippuqe: su:Qi ikkaqa petta:nu. in-wlo: 
ma:jamaipo:jin!ii 

'Just now I put the needle here. In the 
meantime, it disappeared'. 

B: o: /alla:ga/ no comments 'Oh/Yes/no 
comments'. (BTS 8, 9, 10) 
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In both (14) d and e, the PB is provided: (14)d- my life; 
(14)e -the first two sentences in A. Therefore, the proverb is 
meaningful. The same is the case with imperative, 
interrogative and exclamatory proverbs also. 

When an interrogative proverb is used to initiate an 
exchange, it is, as expected, understood as an elicitation since 
there is no PB as in (15) a. 

(15) a A: 

B: 

A: 

B: 

A: 

la:ta:ku tfappullaki kun~e:llu 
be.Quru!a:ja? 

'To palm branch rattling will rabbits be 
frightened?' 

be~uru1ajja. '(they will be) 
frightened'. 

be~araDu. '(they will) not be frightened'. 

aDuna: ? 'Is it?' 

aDunu. 'Yes'. 

If there is shared knowledge between speakers A and B 
of a pervious act which provides the PB, then an interrogative 
proverb will be understood as it is and not as an elicitation but 
it will be in the second slot as in ( 15) b. 

( 15) b. A: NV (A is planting 3 seeds of bottle gourd in the 
backyard of his house and is about to dig the 
ground with a shovel). 

B: go:tilo: po:je: ~a:niki gocl_cl_alen~uku? 

'For that which can be removed by a 

fingernail why a pickaxe?' 

A: ka:~u. ne:la gattiga: un~ani. 

'No. since the soil is hard.' 

B: ptf! e:m parua:le:~u. 
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"pch!' it does not matter." 

So far we have studied the structure of Pkl in the first 
slot of a PE and found out that P

1 
kl cannot occur in the first 

slot. Let us now study its structure in slot 2 and 3. 

B) Pkl in the Second Slot of aPE 

kl occurs in the second slot of 3,4,5,6, and 7 of BTSs. 
PE(9) is similar to BTS 5 (even though the speaker A asked 
the question without any reference to the shared knowledge, 
the speaker B understood it as such and replied) in its 
structure. Suppose the speaker A asks (with the shared 
knowledge in mind) the question, it is possible for him to 
propositionally support B with k2f as in (16) which is similar 
to BTS 3. 

(16) A: lakfmaJle:qamU ? [k2 pb ai]
1 

'Where is Lakshman?' 

B: mangini muntfa:la masi:gu katta:la. [P1kl Ppc biL 

'Drown people, build mosque'. 

A: an!e: lenqi. 'That's it, sir.' [k2f ps aii]
3 

On the other hand, if A does not possess the shared 
knowledge about the character of Lakshman as an 
undependable man, then (16) is not possible. However, A may 
simply choose to follow up kl with k2f as in (17) or even with 
a non-verbal gesture (eg. raising eyebrows, etc.) which is 
similar to BTS4. 

(17) A 'Where's Lakshman?' [k2 pb ai]
1 

B 'Drown people, build mosque' [P1 kl pc bi]2 

A: alla:ga! 'Is that so!'. /NV [k2f aii]/ NV 
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Therefore (17) is not possible within the scope of the 
shared knowledge of A in (16) and vice-versa. This is a clear 
case of blocking a structure because of± shared knowledge. 
However, if there is a [P

2 
kl/P

3 
kl] in (16), then (16) is 

possible without shared knowledge since [P2 k l/P3 kl] 

completes the proposition for a propositional support in the 
third slot, which in turn points to the dynamic nature of 
conversation as opposed to the synoptic theory. 

(16)a. A: 'Where's Lakshman ?' [k2 pb ai]
1 

B: dabbulitftfa:ruga: .. manQini muntfa:la masi:Qu 
katta:la. 

'You've given him the money ...... drown 

people, build mosque'. 

A: an1e: lenct_i. 

That' s it, sir. ' [k2 ps aii]
3 

If B chooses to use P2 kl, it will be "As it is said 'drown 

people, build mosque', you would not see him again as he has 
already taken the money?" 

(6) and (7) of BTSs contain requests for confirmation of 
major information in the form of polarity answers. Therefore, 
it is not possible to get a proverb in the second slot to fulfill the 
functions of kl since it is already provided in the first slot as in 
(18) unless of course A challenges B and vice versa as in (18) 
a. 

(18) A: "You said 'drown people, build mosque'?" [k2 pc ai]
1 

B: 'Yes' [kl ps bi]2 

A: ne:nu anukunna:nu [k2f 
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(18) a. 
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'I thought (so).' 

A: "You said 'drown people, build mosque'?" 
(How dare you say ?) 

B: "Yes, I said 'drown people, build mosque'? 
(So what?) 

A: sarle: 'okay'. (sarcastically) 

The same is true in the case of BTS 7 also, since A has 
the option to follow up or not follow up kl. Therefore, it is not 
possible to get a proverb in the second slot of BTS 6 and 7 to 
perlorm k I. It is also interesting to note that the proverb in the 
first slot of (18) is a part of information not used as a proverb; 
so also in the second slot of (18)a. 

(C) Pkt in the Third Slot of aPE 

In BTSs, k1 occurs in the third slot only when dk1 comes 
in the first slot of 1 and 2. Apart from the quiz type of 
elicitations of Berry, ordinary elicitations also could lead to a 
kl in the third slot. For example, in (19) given below, the 
speaker A already knows that Lakshman is not around but asks 
this question in annoyance and arrives at the propositional 
completion in the third slot with a proverb. 

(19) A: 'Where's Lakshman?'[dkl pb aiL I [k2 pb aiL 

B: i: maQhjana kanapattale:Qancli. 'He is not seen 
nowadays'. [k2 pc bi] 2 I [kl pc bi] 2 

A : That's it, sir. Drown people, build mosque'. 

[P
3
kl ps aii]

3 
I [P

3
k2f ps aii] 3 

As in (16) a, the speaker can arrive at the third slot even 
without knowing that Lakshman is not around. In that case, 
the first slot becomes k2, the second k1 and the third P3k2f. 
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What happens here is the information in the second slot 
triggers the proverb in the third slot owing to the dynamic 
nature of conversation as opposed to the synoptic theory. The 
speaker is not aware of Lakshman' s undependable nature when 
he asked the question but is induced to such a conclusion by 
the answer in the second slot. In the first instance, it is 
theoretically possible to have a fourth slot also as in BTS 1 
which is 

[k2f aiiL : alla:ga: 'Is that so' or even 

[k2f ps aii] : aDunanqj. 'Yes.' according to the shared 
knowledge of B. 

If there is a proverb in the second slot already, it is 
unlikely to get another proverb in the third slot with the same 
meaning as in ( 19) a. 

s 

-EP1Kll+-£9 
Slot 1 p2 Kl 3-E: 

p] Kl lG 

3 

Slot2 -pl:l rl: 
~~ 

Kl 
3 

Slot 2-{ ~ PKl 

PI Kl 1 

P1 Kl - [.~]-did 
Legend: ft means 'not possible in' the slots com1ected by the line: -

-means 'is possible in the ~lots connected bv the line· 
J 
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1-10 : These numbers given last m the 
networks refer to BTSs. 

1.1 Berry's Network for k 1 in an NE 1. 

2 (Bhuvaneswar's) Network for Pk1 in aPE 

The function of PK1 in the three slots can be shown in 
the form of a network as shown above. 

3. 3.1.2. Pk2 (Proverbial Secondary Knower of a PE) 

There must be someone to whom the information is 
imparted in an liE exchange. Such a person is called the 
secondary knower (k2) by Berry. k2 also indicates his/her own 
state of knowledge in relation to the information. If k2 
indicates his state of knowledge with a proverb (P/P/P

3
), then 

that k2 becomes a SECONDARY KNOWER OF 
PORVERBIAL KNOWLEDGE and is represented by the 
symbol Pk2. Pk2 can indicate his state of knowledge to Pk1 or 
kl. 

A. Pk2 in the First Slot 

As has already been stated, a proverb is triggered if there 
is a PB. Therefore, Pk2 cannot occur in the first slot as P

1
k2 

but can it as P2k2 or P3k2? (20) illustrates this restriction. 

(20)a. A: oina:jakuct_i mi:Qa bhak1re unct_ra:Lla rni:Qa bhak1re:? 

'Is it devotion to Vinayaka (or) devotion to undrallu?' 

b. A: oina:jakucli rni:Qa bhaklre unct_ra:Lla mi:Qa bhak1re ani 

ka:le:d3i: kenQukellact.am? 

"As it said 'is it devotion to Vinayaka or devotion to 

undrallu'. Why go to the college?" 

c. A: Da:qu ka:led3i:ki DeLta:nantunna:qu. 
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'He wants to go to the college.' 

Dina:jakuqjmi:~a bhaktre: uncl_ra:lla mi:~a bhak.t,re? 

'Is it devotion to Vinayaka (or) devotion to undrallu?' 

(20a) needs a proverbial base which is not there in the 
initiated question. Therefore, it becomes an ordinary 
elicitation. (20b) is a rhetorical question which means it is not 
worthwhile to go to college for he is not going to study well. 
So also (20c) means the same as (20b). Therefore, in the case 
of Pk2, unlike Pk 1, not only P

1 
k2 but all the three forms of a 

proverb cannot come in the first slot. There arc no statements 
in the first slot as k2 in BTSs. All the first slots contain only 
questions and in the case of proverbs, an interrogative proverb 
cannot be Pk2 but it can be merely k2 as discussed in (15)a. 
Two relevant examples are given below in (21) a and b. 

(2l)a. A :go:ti.t,o: po:je: ~a:niki goqqalen~uku? 

'For that which can be removed by a fingernail 
why a pickaxe?' 

(A Telugu proverb functioning as a normal 
elicitation in BTS 3, 4, 5) 

B : akharle:~u. 

'Not necessary.' 

A: ante: akharle:~u I a(D)unu. 

'That's it, not necessary'/ 'Yes' 

b. A: [NV] (An officer gives a memo to an erring official.) 

B: go:ti.t,o: po:je: ~a:niki goqqalen~uku? 

'For that which can be removed by a fingernail why (a) 
pickaxe?' 

A: tjinna pa:munaina: pe~~a karra.t,o: kotta:li. 
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'Even if it is a small snake, it should be beaten with 
a big stick'. 

[A proverb (preceded by an NV) as a part of a 

directive exchange] 

To sum up, it is not possible to get Pk2 in BTS 3, 4 and 
5. In the case of 6 and 7 also, the proverb in the eliciatation 
does not function as such but only as a part of a normal 
elicitation in an NE as shown in (22). 

(22) a. A: nuuuen!a tfettukan!a ga:lanna:oa: ? 

'Did you say that 'for as much a trce(is), 

that much (of) breeze(s) ? 

B: aunu. 'Yes'. 

A: alla:ga: . 'Is that so!' 

b. A: nuuuen!a tfettukan!a ga:lanna:ua: ? 

'Did you say that 'for as much a tree(is), 

that much (of) breeze (is)'? 

B: aunu. 'Yes'. 

To conclude, Pk2 cannot come in the first slot of an liE 
exchange. 

B. Pk2 in the Second Slot of a PE 

In BTS 1 and 2 only, k2 comes in the second slot. In 
BTS 1, it is a question while in BTS 2 it is a declarative. As in 
(19) in a 'different dk 1 ', k2 can contain a proverb in the 
second slot instead of kl and k2f in the third slot, as in (23) for 
BTS2. 

(23) A: 'Where's Lakshman?' [different dkl pb aiL 
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B: oa:qjnnammukuni panlo:ki .Qigi!e: 

'if you start a work trusting him,' 

kukka ,t,o:kattukuni go:Qa:oari:Qinat]e: '. 

'it is like swimming (across) Godavari by 

holding a dog's tail.' 

64 

A: sarigga: tfeppa:ranqi. 'Well said, sir' .[k1 ps aii] 3 

It is possible to get P
3 

k2 also in the second slot but not 

this context: B* 'It is like swimming across Godavari 
a dog's tail'. On the other hand in BTS 1, it is not 

to get P 
1 
k2 and P 

2 
k2 (?) but P 

3 
k2 is as shown in (24 ). 

'Where's Lakshman?' 

'You got into work by trusting him ... so isn't/is 
it like swimming across Godavari by holding a 
dog's tail?' 

alla:ge: unQanqi ,t,i:ru: tfu:s,t,e: . 

'The way it is looks like that'. 

ba:ounQanqj. 'It is all right.'/ alla:ga: (Is it so!) 

in an informal situation but an interrogative 
is not common in such contexts. 

the above analysis we observe that Pk2 is not 
in BTS 1 and 2 for Berry's dkl. A network is 

'posed below to show where Pk2 occurs and where it does 
since is no Pk2 in the third slot of an exchange in Berry's 
structures. 
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3 
Slot 1-[ :o 

I 
Slot2-[ to , 
Slot3 
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Slot I p, k2 -[' . ., 

Slot 3 P3 k2 -[~(?l 

2.1.Berry's Network for K2 in an NI 2. 2. (Bbuvmswar's) Netlro1·k for Pkl in a PI 

C. Pdkl (Proverbial Delayed Knower of a PE) 

If the first speaker is the primary knower, he has 
option of straightaway declaring his knowledge or delayin 
in order to elicit k2 and if it is done with a proverb, then 
called Pdk 1. dk 1 comes only in the first slot of an excha1 
Since pdkl needs a PB, it is not possible to get it in BTS 1 
2. 

D. Pk2f (Proverbial Follow - up by a Secondary Knowe 
aPE) 

In a NE, K2f occurs in BTS 1,4,6,9 (without ps) an 
and 8 (with ps). Since a P can serve as ps, BTS 3 and 8 al 
a proverb to function as k2f whereas 1 ,4,6, and 9 car 
simply because a P cannot occur without functioning as 
The following examples illustrate the cases of BTS 3 and 8. 

25. A: 'Where's Lakshman ?' 

B: 'dabbulitftfe:sa:ruga: . . . ii]ka kanabaclclu 

'You have paid the money indeed ... 

So he will not be seen further.' 
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B: oa:q_innammukuni panlo:ki Qigite: 

'if you start a work trusting him,' 

kukka 1o:kattukuni go:Qa:oari:Qinat}e:'. 

'it is like swimming (across) Godavari by 

holding a dog's tail.' 

64 

A: sarigga: tfeppa:rancl_i. 'Well said, sir' .[kl ps aii] 3 

It is possible to get P
3 

k2 also in the second slot but not 

P
1 

k2 in this context: B* 'It is like swimming across Godavari 

by holding a dog's tail'. On the other hand in BTS 1, it is not 
possible to get P1k2 and P2 k2 (?)but P3 k2 is as shown in (24). 

(24) A: 'Where' s Lakshman?' 

B: 'You got into work by trusting him ... so isn't/is 
it like swimming across Godavari by holding a 
dog's tail?' 

A: alla:ge: unQancU li:ru: tJu:s1e: . 

'The way it is looks like that'. 

B: ba:ounQancl_i. 'It is all right.' I alla:ga: (Is it so!) 

(24) is possible in an informal situation but an interrogative 
proverb is not common in such contexts. 

From the above analysis we observe that Pk2 is not 
possible in BTS 1 and 2 for Berry's dkl. A network is 
proposed below to show where Pk2 occurs and where it does 
not since is no Pk2 in the third slot of an exchange in Berry's 
ten structures. 
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Slot 1 pl k2 -[~ 

1 
Slot2-[ to 

Slot 2 --+-- P2 k2 -[ ~ 

' P3 u-[~(?) Slot 3 

Slot 3 

2.1.Bmy's Network for K2 in an NI 2. 2. (Bhuvmswar's) \etwork fol' Pk2 in aPE 

C. Pdkl (Proverbial Delayed Knower of aPE) 

If the first speaker is the primary knower, he has the 
option of straightaway declaring his knowledge or delaying it 
in order to elicit k2 and if it is done with a proverb, then it is 
called Pdkl. dk1 comes only in the first slot of an exchange. 
Since pdkl needs a PB, it is not possible to get it in BTS 1 and 
2. 

D. Pk2f (Proverbial Follow - up by a Secondary Knower in 
aPE) 

In a NE, K2f occurs in BTS 1,4,6,9 (without ps) and 3 
and 8 (with ps). Since a P can serve as ps, BTS 3 and 8 allow 
a proverb to function as k2f whereas 1 ,4,6, and 9 cannot 
simply because a P cannot occur without functioning as ps. 
The following examples illustrate the cases of BTS 3 and 8. 

25. A: 'Where's Lakshman ?' 

B: 'dabbulitftfe:sa:ruga: ... iiJka kanabactctu 

'You have paid the money indeed ... 

So he will not be seen further.' 
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A: 'That's it sir. Drown people, build mosque' .[k2f ps aii]
3 

but not 

*. Oh ! Drown People, build mosque'. (very rare in 
usage since A has to change his mood from irritation to 
exclamation). 

(BTS 3) 

[B: ba:ga: tfeppa:ranclj. 'Well said, sir'. [k2f ps bii]
4 

is 
also possible in a PE - this second k2f possibility is not 
discussed in Berry's model.] 

Here the structure as shown in (26) is not taken into 
consideration to account for (25): 

(26) [dkl pb ai] 1 [kl pc biL [P3 kl ps ai] 3 

(27) A: 'Just now I put the needle here. 

In the meantime it disappeared.' 

B: "Hum! 'To a mindless woman like a sruthiless 

song' is your life." 

Both in (25) and (27), P3 k2f in the third and second 
slots contains more information than an ordinary k2f in BTS 3 
and 8 because a proverb is used to function as k2f. 

The following network for Pk2f is proposed. 
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+ps -[3 k1f{ 8 

. ps 4 

t S!orl 
"'"ps Slot 2- 8 

{ 
Sl , 1 

Pk2 f ot-'- · 

. ps 
6 

3.1. B~rry's Network for K2 f 3.2. (Bhunneswar's) Network for Pk2 f 

To sum up, Pk2f occurs only in an NE with a k2 
providing ps, available in 3 and 8 of BTSs. 

In view of the differences in the discourse functions of 
proverbs and norma] utterances, knowledge can be sub-divided 
into k and Pk where Pk stands for proverbial knowledge. 
There are four functions assigned for k by Berry: k 1, k2, k2f 
and dkl, whereas only three can be assigned for Pk: Pk1, Pk2 
and Pk2f with a further division of P into : P1 , P2 and P

3 
• 

They can be shown in the following system of options: 

kl 

k2 
Knowledge 

k2f 

- dkl 
4. 1. Berry's 

Xftwork for Knowledge 

PI kl 
Proverbial 
Knowledge PI k2 (onlv for P3'i 

' ' I 

p, 
) k2f 

4. 2. Bhuvaneswar's 
N(ltwork for Pronrbial Knowl£'dg(l 
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As it has been pointed in page 7, the use of proverbial 
knowledge is constrained by pragmatic considerations such as 
social relations, setting and situation with appropriateness 
conditions operating on the literary, colloquial and vulgar 
types of proverbs. Again, the usc of proverbial knowledge is 
further constrained and followed by the syntactic nature of 
plain, embedded and utterance preceded or followed proverbs. 
Conditions of social background such as dialect, sociolect and 
idiolect and idiolect are not taken into consideration as they 
largely reflect the internal but not the exchange structure of 
proverbs. The Network for the use of proverbs under 
pragmatic constraints can be shown as in Network 5 in Page 
19. 

3.3.2. The Textual Layer of a PE 

Berry notes that "the number of functions in this layer is 
theoretically infinite but in practice constrained by the 
structures at the other layers, since each function from another 
layer must be mapped, on to a function from the textual layer 
and no function from the textual layer can occur unless a 
function from another layer is mapped on to it" (1981: 132). 

As we have already seen, a proverb can occur only in 
certain functions in certain slots at the interpersonal layer. 
Therefore, a proverb can occur only in those slots for those 
functions from the textual layer according to the prgamatic 
constraints. Sometimes, the very usc of proverb is blocked by 
age constraints if they involve advice, admonition, etc. 
However, it does not mean that if there is no the proverbial 
functions, a function from the textual layer cannot exist since 
other non-proverbial functions can be carried out by the 
interpersonal layer which can then be mapped on to the 
functions at the textual layer. The following options are 
available at the textual layer. 
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8 

ai -E ~O ]-PKI 

Proverbial Turn -Taking 
(at the T extuallayer) 

.. --[ .1-2 
~ au 

, _, 

L bii l\'IL 

6. Neh\·ork of SystPms for PI'Onrbial Tum- Taking 
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Type of 
K --. PK Proverbial 

Pragmatic 
Constraints 

A distinction between 
\ulgar and offensive 
proverbs is the latter 
do noi contain taboo 
words (lexicon) but 
contam unages and 
themes that are 
offemive to the 
listener depending on 
dift~rences in age, sex 
and social smtm 
according to the 
cultural norms. 

L s 

c i 

I 
; n 

0 ! ! 

~Ji 

.'ge f 
-sex f 
_Socialf 

Stant~ 

Shared I 
KnowL 
led2e -, 

o t- Situation 
q 

u ~ 
t 

Sening -[ 

Older 
Peer 
Younger 
Male 
Female 
Eunuch 
Superior 
Peer 
Inferior 

+ 

Formal 
Infonual 
Intimate 
Geographical 

Social 
a 

• Solenm (Sening) 
Vulgar -+ E + Intimate(Situation) 

Peer. Sex. Age. 

- Offensire * 
(Literary or -+ 

Colloquial) 

Social Statm •. 

E 
· Solemn (Setting) 
• Forullll (Sinmtion.1l) 
Peer (Social Relation, 
Age, Sex, Soctal Status) 

7. Network for Pramtatic Consu·aints in a PER 

3. 3. 3. The Ideational Layer of a PE 

Berry points out "that the m1mmum amount of 
information for an exchange is a completed proposition" ( 1981 
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: 139). She also says that an exchange may transmit more than 
one completed proposition. 

3. 3. 3. 1. Proverbial Completed Proposition (Ppc) 

When the proposition is completed by the first speaker or 
the second speaker with a proverb, then such a completed 
proposition iscalled a proverbial completed proposition. In an 
exchange, therefore, the proposition may be completed in two 
ways: 1. with a proverb; 2. without a proverb. Sometimes, 
the proposition is completed both with and without a proverb 
in Po or P1 structure in a PE. Let us represent these terms as 
follows: 1. P+ pc; 2. P· pc; and 3. P± pc. Obviously, P+ Pc 
can occur in P1 pc structure only and P± pc in P2 or P

3 

structure only. 

In Berry's ten structures, pc is obligatory and it can come 
in any one of the three slots in an exchange. 

A. Ppc in the First Slot of a PE 

In 8, 9 and 10 of Berry's ten structures, Pc occurs with 
K1 in the first slot. As has already been pointed out in (15a), 
k2 in the first slot cannot contain a proverb in P1 structure. So 
also it is in P

2 
and P

3 
structures. The same is true in the case of 

dk 1 also. Again, we know that a proverb cannot initiate an 
exchange by itself since it needs a PB. Therefore, P1 pc is 
ruled out. Only P

2 
pc and P3 pc are possible. These three 

instances are illustrated by (14) a-c, (14) d and (14) e. In BTS 
6 and 7, the proverb can be cited as part of the elicitation but 
not used as a proverb in the first slot. 

B. Ppc in the Second Slot of a PE 

In BTS 1 and 2, pc occurs with k2 and in 3,4 and 5 with 
kt. We have already noted that in BTS2, it is possible as P2 k2 
and P

3 
k2 but not as P

1 
k2 as in (23). Similarly, in BTS 1, it is 

OPiL.39:2013 



Ch. Bhuvaneswar 72 

possible with P
3 

k2 as in (24). It should be noted that the dkl 
is different form Berry's dkl. In the case of BTS 3 and 4 and 
5, P

1 
pc and P

2 
pc are obtained along with Pkl as in (16), (16)a 

and (17). 

6 'i 

Slot! { 

.. 

8. 9.10 

Slot 2-[ 
1.1 Ppc 

pc 
14.5 

I Slot 3 

IP1 Pc }I 8 

~ P3 Pc t ~0 
Slot I~ , 

LP2 p,r 
3. 4. 5 

[ 

I. 2 (different elk I) 
1 P3 Pe-
l 3. 4. 5 

Slot 21 
Pl- 3. 4. 5 

Slot 3 

7.1 Berry's Network for pr 7.2 (Bhunneswar's) Xetwork for Ppr 

C. Ppc in the Third Slot of a PE 

There is no exchange in the ten structures of Berry that 
has a pc in the third slot. Therefore, a Ppc in the third slot is 
not possible. The above sets of options are proposed for Ppc 
as shown in networks 7. 1 and 7. 2. 

3.3.2. Proverbial Propositional Support (PPS) 

When a ps contains a proverb, it becomes Pps. Since it 
follows pc, it can contain a proverb if the pc is without a 
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proverb, i.e., it completes the proposition without reference to 
a proverb, which will be supplied as ps in the next slot as in 
(19). It is very rare that both pc and ps contain proverbs- it is 
possible only as a correction of the use of a proverb in pc, ps 
occurs only in the second and third slots of a BTS. 

A. Pps in the Second Slot of a PE 

ps occurs in the second slot of BTS 6,7 and 8. In BTS 6 
and 7, it is not possible for a ps to contain a proverb since it 
carries only polarity information whereas in BTS 8, it is shown 
in (27) since major information can be added to the polarity 
information to perform the main function of a proverb. 

B. Pps in the Third Slot of a PE 

In BTS 1,2 and 3, ps occurs in the third slot. In BTS 1 
and 2, with a different dk1, it is possible to get a Pps as shown 
in (19) while in BTS 3 also it is possible to get a Pps in the 
normal pattern as in (25). 

These options can be shown in the form of a network as 
follows: 

Slot I r- Slot I 

ps SWt2-{: 
7 

Pps Slot 2 
-t6.1 

8 

Slot~~· 2 
r+t- l. 2 

Slot 3 t ~.2 (differentdki) 
.1 

8.1 Be1ry'sNetworkofps 8. 2 (BhuYaneswar's) Network ofPps 
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3.3.3.3. Proverbial Propositional Base (Ppb) 

It is not possible to use a proverb to provide pb since the 
use of a proverb is triggered after the use of a pb but not before 
in an liE exchange structure. Therefore a Ppb is not possible 
in the normal elicitations since such a proverbial utterance 
either becomes a rhetorical question if it is preceded by a 
proverbial base (PB) or ceases to be a proverb if it is not. 

So far, we have discussed all the functions of 
interpersonal, textual and ideational layers of an liE exchange 
containing proverbs. All these functions, along with the 
pragmatic constraints operating on them for an appropriate and 
structurally viable use can be brought together under one 
comprehensive network by combining Network 5 with all the 
other networks 1, 2, 3, 4, 6, 7 and 8. 

4. Conclusion 

At the beginning of Section III, it has been pointed out that 
there are ten possible structures that incorporate all the 
functions of interpersonal, textual and ideational layers of 
meaning in liE exchanges as enunciated by Berry. If these 
ten structures are extended to PEs (without quiz or test type 
of questions), we get the following options. 

dkl cannot contain a proverb since its use blocks the delay of 

information. Therefore, dkl in BTS 1 and 2 in the first 

slot cannot contain a proverb. 

kl in BTS 6 and 7 gives only polarity information. Since a 

proverb is inherent with major information, it cannot be 

used in the second slot of BTS 6 and 7. 

k2 elicits information in 3, 4, 5, 6 and 7. Since a proverb 

needs a PB, these first slots of BTS 3, 4, 5, 6 and 7 

cannot contain a proverb. In BTS 1 even though k2 in the 
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second slot completes a proposition by providing his state 

of knowledge, it is still an elicitation and as such a 

proverb in unnatural in this position. 

k2f without ps cannot contain a proverb. Therefore, BTS 1, 4, 

6 and 9 block the use of proverbs in the k2f slots (in the 

fourth, third and second slots of these four structures 

respectively). By taking these constraints on dk1, k1, k2 

and k2f into consideration, we find that proverbs cannot 

occur in 15 out of the 25 slots of Berry's ten structures. 

They are given below in Bh T Ss. 

In addition to these observations, prefatory exchanges (Turner 
1987; Akindele 1988) and repetitive exchanges (Martin 1985) 
have to be incorporated into Berry's ten structures. Again, the 
use of proverbs in these exchanges has to be incorporated. 

Since Berry's model is synoptic, the use of proverbs- which is 
purely a dynamic mechanism - radically alters the structure of 
conversation. It is so because of the pragmatic constraints as 
well as because of the structure of conversation itself. 

When a proverb is used as a k2f, it can be further followed by 
another normal k2f such as : an1e: ga~a: mari. 'Indeed, that's 
it!' as an extension to (19), when B possesses shared 
knowledge. 

Berry's model does not account for the option of not initiating 
an exchange in P form; it does not account for the 
obligatory nature of ps for proverbs to occur. 
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BHUVANESWAR'S TEN STRUCTURES OF A PE 
(BH TSs) 

Bh TS I 

a. [dkl pb aiL [*P1 /*P2 /P3k2 *P/*P2 IP3 P£ bi ]2 [ kl ps aii L 
[ k2f bii L 

b. [dk 1 pb ai] 1 [k2 12£ bi ]2 [ *P/P2 /P3 kl *P/P2/P3 ps aii ]3 

[ k2f bii ]4 

Both the second and third slots simultaneously do not 
contain proverbs. If they do, it is when a proverb is 
inappropriately used in the second slot. Moreover, the 
possibilities at k2 and kl are with a different dkl in the first 
slot of BTS 1 and 2 

Bh TS2 

a. [ dkl pb ai] 1 [ *P/P21P3 k2 

aii L 

b. [ dkl pb ai] 1 [ k2Q£ bi ]2 [ *P /P /P kl *P /P /P ps aii 

]3 

Bh TS3 

a. [ k2 pb ai ]1 [ Pkl PQ£ bi ]
2 

[k2f ps aii]
3 

b. [ k2 pb ai] 1 [kl 12£ bi]2 [ *P1/P2/P3 k2f*P/P
2 

/P
3 

ps an 

]3 

Bh TS4 

a. [ k2 pb ai L [Pkl Ppc bi ]
2 

[ k2f aii ]
3 

Bh TSS 

[ k2 pb ai ] 1 [ Pk 1 Ppc bi L 

Bh TS6 

* [ Pk2 Ppc aiL*[ Pkl Pps bi], *[ k2f aiiL 
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Bh TS7 

* [ Pk2 Ppc ai L * [ Pkl Pps bi ]
2 

Bh TS8 

a. [ *P/P/P3 kl *P/P/P3 pc ai ]1 [ k2f ps bi ]2 

b. [ kl Qf ai ]1 [ *P, /P2 /*P3 k2f *P, /P2 /P3 
ps bi ]

2 
[ p

3 

k2f is possible (?) ] 

Bh TS9 

[ *P, /P2 /P3 kl *P, /P2 /P3 Qf ai L [ k2f bi ]2 

Bh T S 10 

[* P,IP2 /P
3 
/kl 
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SENTIMENT ANALYSIS OF TELUGU 
LANGUAGE BLOGS 

G Renuka Devi 
EFLU, Hyderabad 

ABSTRACT 
This paper describes experiments concerned with the automatic 
analysis of emotions in text. Described the construction of a large 
data set annotated for six basic emotions: ANGER, DISGUST, 
FEAR, JOY, SADNESS and SURPRISE, and we propose and 
evaluate several corpus based methods for the automatic 
identification of these emotions in text. Sentiment Analysis is an 
interesting and emerged area of research involves the assessment 
and evaluation of author's opinions, emotions included in the text 
found in different contexts. The sentiment of natural language 
spoken by author is assessed at levels such as words, phrases, 
sentences. Several approaches are available in different frames of 
reference in order to derive sentiment. This paper proposes a novel 
algorithm for sentiment analysis at sentence level, which applies a 
rule based algorithm to identify the polarity of author's connotation. 
The algorithm is applied on certain dataset of Telugu language 
blogs that are collected over internet. The results of this method 
proved to have a higher accuracy than existing machine learning 
algorithm when both are validated against human annotated data 
(GOLD standard).Thus proposed algorithm achieves a better 
performance than existing ones. 

KEYWORDS: Sentiment analysis, sentiment, polarity, machine 
learning, gold standard 

1. Introduction 

The expression is carried through language whether it is 
positive or negative. This paper introduces a methodology for 
determining polarity of text within a framework. First, a 
document in a Telugu language is used and classified 
according to its sentiment into one of the classes "positive" and 
"negative". For sentiment classification, a document is 
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searched for sentiment bearing words like adjectives. By 
manual effort, scores for positively and negativity are 
determined for these words. An interpretation of the scores 
then leads to the document polarity. The method is tested for 
Telugu blogs from social network and is compared to a 
statistical polarity classifier based on n-grams. 

2. Objective 

The analysis and identifying statement's sentiment in 
Telugu language at sentence level is the primary objective of 
this paper. 

3. Classification of Words 

Figure]: Class((tcation ofwords 

The Sentence level sentiment analysis helps us to 
detennine the polarity of blog post where sentiment (polarity) 
is characterized into positive, negative and objective sense. 
Every statement carries certain expression with it. When a 
statement shows consent and happiness in certain opinion of 
author, we categorize it into positive sentence. When it 
shows aggressiveness or unhappiness etc., we categorize it into 
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negative sentence. We call the same sentence as objective 
when it is neither positive nor negative. Thus sentiment 
analysis determines the emotional state of the author from 
his written sentences. Analysis of many sentences for finding 
out the sentiment shows us that the majority of sentiment in a 
sentence is identified by adjectives, adverbs and seldom 
through verbs. The sentence is divided into uni-grams i.e., into 
words where uni-gram can he defined as an n-gram of size 
one. In turn N-gram is a sub sequence of n items. The items 
can be phonemes, syllables, letters, words or phrases etc ., POS 
tagger is made to run on the sentences for extracting objects of 
interest which are adverbs, adjectives and verbs from the 
sentence. 

According to behavior of word, they are initially 
categorized into positive, negative and neutral based on the 
sentiment they carry. Apart from these there are other types of 
words which behave in a slightly different manner to these 
words. Usage of such words modifies the interpretation of 
words in a sentence. Such words are identified as follows 

~ Enhancer words 

A word is said to be an enhancer when an author uses 
it to enhance the impact of sentiment of the word 
following it. 

For example 

e9;;:uC"~~oOol1soO. 

She is very beautiful. 

In the above example the word "very" and "CJDe.l' acts as 

an enhancer word which enhances the positivity of the 
following word beautiful. 
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'Y Negation words 

Some words behave in such a way that their 
occurrence inverts the polarity of the sentence we are 
carrying till then or inverts the polarity of the following 
word, we group them into a category called negation. 

For example: 

~~11-:>o&~oiT"U Gi). 

Shravya is not happy. 

From the example we can clearly see that both the 
words "e1dJ'' and "not" acts as the negation words which 

inverts the polarity of the sentence that is being carried 
by the rest of the words. 

);;. Assumptive words 

There are special set of words that exist in author's 
assumptive and interrogative statements. We do not deal 
with such sentences in the context and the whole value of 
the sentiment of that particular statement is reset to zero, 
thus making it as an objective sentence. 

~iJidJ 'llods ODe1c::JJ ~idJI!botJ 

He might not have come home 

The words "~idJI!botJ'and "might" make the whole 

sentence as an assumption. As we assume that all the 
assumptions and interrogative sentences are objective 
sentences. Whenever these kinds of words come into play 
we ignore the polarity of the sentence till then and 
categorize the sentence as an objective one. 
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Implementation 

Crawler 

A crawler is a computer program that browses 
the World Wide Web in a methodical, automated manner or 
in an orderly fashion. Crawler extracts the required 
information from the uris provided by the user. There are 
many available crawlers. Thus a web crawler is given the 
uris as the input and the output obtained from crawler is in 
the form of text documents. 

·• Sentence splitter 

Every website or blog is collection of information. 
But the required information for our analysis is the 
sentences of a particular language. Sentence splitter is a 
program which extracts each sentence from the given set of 
text documents, on which the shallow parser is made to run. 

_.. Shallow parser 

The shallow parser is an open source tool developed 
by the Language Technologies Research Center at lilT 
Hyderabad, which gives the analysis of a sentence in terms 
of tokenizing, morphological analysis, POS tagging, 
Chunking, etc. This parser is available for many Indian 
languages such as Hindi, Bengali, Punjabi, Urdu, Tclugu, 
Kannada, Malayalam and Marathi. The extracted sentences 
from the data set are provided as an input to the shallow 
parser. The output is generated in Shakti Standard Format 
(SSF). 

* Sentence cleaner 

The output obtained by the Shallow parser i.e., the 
SSF file contains unnecessary information such as the 
morph analysis and the junk characters which are not 
needed in the current context. The sentence cleaner is a 
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program which filters all the unnecessary information and 
outputs only the required information i.e., the words and 
their parts of speech tags. 

'* Word annotations 

As the automatic tools like Senti-word net are not 
available for Telugu, some amount of manual work is 
needed by a Telugu native speaker in annotating sentiment 
values for words in the range of [ -1, 1]. 

·• RBSA Algorithm 

Rule Based Sentiment Analysis algorithm (RBSA) is 
run on the word set of the sentences and tagged sentences 
are obtained as final output. The following is a pictorial 
representation of the entire process. 

-> "l"olcmi=' 
->POSt.gcr 

RBSA 
Algorithm Word 

Implementation 

Figure2: Implementation model 

4. Assumptions Considered at Implementation Level 

Shallow parsers output is assumed to be accurate. 
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Manual annotations of words are considered to be correct 
sentiment values of the word. 

Algorithms: Rule Based Sentiment Analysis 
Algorithm (RBSA) 

Step 1: Assign value 0 to words in word set which are not 
adverbs adjectives and verbs 

Step2: Assign value to adverbs, adjectives and verbs according 
to the word group they belong 

Positive word- assign + 1 

Negative word-assign -1 

Enhancer word -assign * 
Negation word- assign -

Assumptive word-assign @ 

Step3: Sum of all words in word set of sentence is done to 
determine the value of a sentence 

Sum is done in the order they appear in the sentence 

If an enhancer occurs in the sentence 

Then double the value of next word following it. 

If a negation word occurs in the sentence 

Then multiply the sum calculated for the word set till 
then with -1 

If an assumptive word occurs in the sentence 

Then multiply the sum calculated for the word set till 
then with 0 

If neither of them occurs then simply add up the values 
of word in word set of sentence in 

OPiL.39:2013 



G Renuka Devi 

The order they occur in the sentence. 

Step4: If the value of sentence 

=0 it is objective sentence 

<0 it is negative sentence 

>0 it is positive sentence 

Step 5: If the post contains maximum number of positive 
sentences, it is positive. If post contains maximum 
number of negative sentences, it is negative. It 
contains equal number of positive and negative 
sentences or more number of objective sentences, and 
then it is considered as objective sentence. 

The Other Representation in Form of Regular Expressions 
is as Follows: 

If word set of sentence carries only positive, negative 
and neutral words. The value of the sentence is summed up 
with those values. 

( { pos} -{ adverb/adj/verb} )*+{positive/negative}+( {pos }
{ adverb/adj/verb} )=value 

If enhancer word occurs, then the behavior is as follows 
The value for word set of enhancer and next word following it 
is=double the value of word following it. 

( { pos} { adverb/adj/verb} )*+( cnhancer)+2 * {positive/negative} 
+( { pos}- { adverb/adj/verb} )= value. 

If a negation word occurs then the value of word set 
calculated till then is multiplied with -1. 

( { pos}-{ adverb/adj/verb} )*+(negation)+*-
] {positive/negative}+( { pos} -adverb/adj/verb} )=value. 

If an assumptive word occurs then the value of word set 
of entire set is multiplied with 0. 
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( { pos}- { adverb/adj/verb} )*+{positive/negative}+( { pos}
{ adverb/adj/verb} )+assumption *0= Value 

5. Results and Conclusion 

Algorithm is evaluated against machine learning 
algorithm. The number of positive, negative and objective 
sentences present in a given text is calculated by both the 
algorithms. Then the performance of each algorithm output is 
evaluated against gold standard data i.e. sentences tagged as 
positive, negative and objective by a linguist. 

A matrix below represents the number of sentences that 
are correctly and incorrectly detected. The number of 
sentences having tag value of algorithm as row heading and 
tag value of gold standard data sentence as column heading is 
written at the intersection of row and column i.e. in matrix cell. 
The correctly detected sentences are ones whose row 
head=column head i.e. for cell(i,j) i=j. Matched sentences are 
ones whose tag values are same in gold standard and algorithm 
output sentences whereas unmatched ones are sentences whose 
tag values are different. 

Precision of a tag(p/nlo)=No. of sentences that arc 
correctly matched/No of sentences having that particular tag in 
gold standard data. 

Recall of a tag(p/nlo)= No. of sentences that are correctly 
matched/No of sentences having that particular tag m 
algorithm output. 

F-score is a combination of preclSlon and recall to 
provide a single measurement for a system. 

F-score is calculated as a harmonic mean of precision 
and recall. 

F-score=2*(precision * recall)/(Precision +recall) 
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Average of F-score of tags g1 ves performance of 
machine. 

Recall from matrix for a particular tag= 
cell(ii)value/(sum of values present in column i) 

Precision from matrix for a particular tag= 
cell(ii)value/(sum of values present in row i) 

Confusion Matrix 
RBSAALGORITHM 

POSITIVE F-SCORE:0.59 
?\TEGATIVE F-SCORE:0.52 
OBJECTIVl: F-SCOR£:0.56 

AVERAGE=0.56 

Figure]: confusion matrix of both algorithms 

Applications 

MACH1NE LE.ARN~G 
(Navies hayes classifier) ----20 

9 

7 

=~::· . ::: 

17 

45 

< 13 

,:,; 2~ 

21 

38 

POSITIVE F-SCORE:0.32 
~TEGATIVE F-SCORE:0.6 

OBJECTIVE F-SCORE:0.66 
AV'ERAGE=0.53 

).>- Automated book review systems where the published 
books can evaluate. 

).>- Analysis of different posts in social networking sites 

).>- Helps customers in choosing the better products through 
sentiment analysis of reviews 

Future Work 

./ Integrating the algorithm with Senti-word Net to 
automate the process of classification and handling the 
sarcasm to improve the performance of machine. 
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../ Further level of polarity can be detennincd to be precise 
about the degree of expressing sentiment. 

../ Language independent approach is to be achieved. 
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ABSTRACT 
For many years reading and writing in ESL claHroom were taught 
separately and as technical skill. Reflecting audio-lingual 
methodology, these trvo language acts were thought of as consisting 
of component language sub skill that could be taught one by one 
until the student had mastered all the pieces and, consequently, 
reading and writing. In this formulation, reading was rightly 
understood as a process distinct from writing ,but the distinction 
was too sharply drawn and failed to recognize that the trvo skills 
share similar cognitive processes of meaning construction. In the 
second language classroom composition classroom reading 
typically played no more than a secondary role, serving mainly as 
linguistic model for rhetorical patterns and as a content material for 
writing assignments. This study was under taken to emphasize the 
necessity to understand a new way of thinking that recognizes that 
reading and writing are inextricably and reflexively connected, that 
a written text is a reading text that we read to write and write to be 
read, and that reading and writing are similar processes of meaning 
making. 

KEY WORDS: Reading, composition, Audio-lingual Methodology, 
shared processes, Shared Knowledge, Cognition. 

1. Introduction 

Reading, like writing, begins in confusion, anxiety and 
uncertainty .. .it is driven by chance and intuition as well as by 
deliberate strategy and conscious intent. ... certainty and 
authority are postures, features of a performance that is 
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achieved through an act of writing, not qualities of vision that 
precede such a performance (Bartholomae & Petrosky 1986, p. 
21). 

The ESL teaching profession is on the brink of an 
important new understanding of the connections between 
reading and writing. For many years, reading and writing in 
ESL classrooms were taught separately and as technical skills. 
Reflecting audiolingual methodology, these two language acts 
were thought of as consisting of component language subskills 
that could be taught one by one until the student had mastered 
all the pieces and, consequently, reading and writing. In this 
formulation, reading was rightly understood as a process 
distinct from writing, but the distinction was too sharply drawn 
and failed to recognize that the two skills share similar 
cognitive processes of meaning construction. In the second 
language composition classroom, reading typica11y played no 
more than a secondary role, serving mainly as linguistic model 
for rhetorical patterns and as a content material for writing 
assignments. 

Over the last 15 years, ESL writing classrooms have 
changed dramatically, focusing on writing as a communicative 
act and emphasizing students' writing processes and 
communicative intentions. Along with this change has come 
recognition of the extent to which reading can be, and in 
academic settings nearly always is, the basis for the writing. 

Recent research has also called in to question the 
traditional narrow view of the function of the reading in the 
teaching of writing. Goodman (1 986) argues for a "whole 
language" approach to literacy development. In this view, 
reading and writing develop together, confirming what first 
and second language researchers (Belanger, 1987) have 
claimed and what language teachers intuitively know: Reading 
and writing abilities are inextricably linked. 
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Often studies reveal that less skilled readers and writers 
and both appear to attend to the same thing on the page rather 
than to the meaning potential of that text, to the forms of the 
letters and words rather than to the overarching connections 
between them. Inefficient readers read too locally (Cohen, et 
al. 1979), failing to link incoming text with previous text, 
because they are unskilled in rapid text processing in L2, 
depend too heavily on the bottom-up strategies to decode or 
extract the message assumed to exist in the text (Stanovich, 
1990). Poor L2 writers focus excessively on word and sentence 
level and grammatical and print code concerns. All of this is 
detriment to the meaning. On the other hand, good readers and 
writers are able to focus on the broader concerns related to the 
communication. 

The cognitive research in reading and in writing indicate 
that proficient L2 readers and writers use strategies not 
hierarchically or linearly, but interactively in reading and 
recursively in writing (Carrell, 1983 & Zarnel, 1 983). The 
unifying characteristic of good readers and good writers seem 
to be flexibility, the ability to use and reuse different strategies 
as the moment calls for them. This implication of research 
discouraged teachers to focus on subskills of reading and 
writing, such as grammar and vocabulary, and encouraged to 
focus on cognitive strategies those Ll proficient readers and 
writers imitate. Classrooms have turned toward teaching the 
processes of reading and writing. 

2. Approaches to Reading/Writing Relationships 

Interest and research in reading/writing relationships 
have both emerged from and been drawn from many areas, 
including reading theory, cognitive psychology, linguistics, 
pragmatics, reader response theory, communication studies, 
literary theory, and rhetoric. This cross-disciplinary research 
has resulted in distinctly different approaches to investigating 
the reading-writing relationships, Tierney & Shanahan (1991) 
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suggest three general categories of inquiry that have been 
pursued by various researchers and theorists: 

1. Reading and writing as shared knowledge and shared 
processing; 

2. Reading and wntmg as transactions among readers, 
writers, and texts; 

3. Reading and writing as collaborative events. 

3. Reading and Writing: Shared Knowledge and Shared 
Process 

Tierney & Shanahan's first category comprises research 
that suggests that what reading and writing have in common 
are shared knowledge and shared processes. That is, what we 
know about reading is similar to what we know about writing, 
and the way that we comprehend text is similar to the way that 
we compose text. The shared knowledge/shared process 
perspective is an absolute view in which reading and writing 
are seen as separate from their social, communicative, or 
functional effectiveness and from each other (Shanahan & 
Tierney, 1 990). 

Evidence of shared knowledge has been summarized in 
Stotsky's (1983) and Belanger's (1987) extensive reviews of 
corelational studies of reading and writing performance. Their 
summaries of research findings yielded the following: 

A. There are correlations between reading achievement 
and writing ability. Better writers tend to be better 
readers 

B. There are correlations between writing quality and 
reading experience as reported through questionnaires. 
Better writers read more than poorer writers. 
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C. There seem to be correlations between reading ability 
and measures of syntactic complexity in writing. Better 
readers tend to produce more syntactically mature 
writing than poorer writers. 

Theorists of the shared process perspective, 
acknowledging a conceptual shift to reading as meaning 
making and to writing as process, have looked at the 
possibility that parallel cognitive processes underlie reading 
and writing. Tierney & Pearson (1983), and Wittrock (1983) 
all claim that common generative cognitive processes are 
involved in meaning construction in both composing and 
comprehending text. Kucer (1987) proposes four potential key 
cognitive mechanisms for reading and writing: ( 1) both 
emphasize background knowledge, (2) both draw on a 
common data pool of written language, (3) both utilize similar 
transformation processes of background knowledge in to text, 
and (4) both employ common processing patterns in text 
production as individuals read and write. It is from this 
common pool of cognitive and linguistic operations, Kucer 
claims, that readers and writers construct text world 
productions. These models all provide for acknowledging the 
shared processes that readers and writers draw on in 
comprehending and composing text. In other words, they 
assume that whatever processes a reader uses to make meaning 
of a text may also be the same processes that a writer uses to 
create meaning. 

4. Transactions between Readers and Writers 

The second perspective that Tierney & Shanahan discuss 
is one of emanating from reader response theory and 
communication studies. This view which Sternglass (1986) 
refers to as transactive, is concerned how readers think about 
authors in constructing text meaning and how writers consider 
readers' needs. The reading and writing relationship is 
understood as negotiation, and competency is conditional, not 
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absolute, dependent on readers' and writers' goals and 
intentions, and circumstances (Shanahan & Tierney, 1990). In 
the transactional model there is no ideal text, only "effective" 
text in which success equals effective communication relative 
to participants' goals. 

The theoretical groundwork for the transactional 
perspective in literature research comes from reader response 
criticism, which examines text structure and processes by 
which meaning results from writer-text-reader transactions. 
For Rosenblatt ( 1978), the meaningful experience of a text is 
in the transaction between the text and reader. The text itself, 
she claims, is incomplete; it needs a reader's experience to 
make it understood. A literary work is what is read, it exists in 
the mind, not on the page, and meanings vary with different 
readers. The text itself checks excessive variations, although 
Fish (1980) says that agreement comes from an interpretive 
community that reaches consensus on meaning. 

5. Reading-To-Write/Composing From Sources 

It examines the cognitive dimensions of reading and 
writing. Discussions on reading for writing acknowledge that 
reading and writing are separate abilities, yet the collaborative 
nature of composing from sources strengthens the connection 
between them. "Because reading and writing processes blend 
and co-occur", Spivey (1990) says, 

it would be inaccurate to portray intentional 
acts of composing from sources as a linear, two step 
procedure in which a person reads a source text 
simply for comprehension in a text driven way 
before beginning the process of writing. Acts of 
composing from sources are hybrid acts of literacy 
in which writing influences reading and reading 
influences writing (p. 259). 
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Researchers interested in the collaborative uses of 
reading/writing relationships have looked at two aspects of 
reading for writing. First, they have examined the cognitive 
processes involved in reading for writing. This research has 
centered on the specific reading-to-write activities of 
summarizing and synthesizing texts. Second, researchers have 
examined the cognitive effects claimed to reading-to-write. 
This research focuses on ways in which some combination of 
reading and writing promotes ongoing thinking and learning. 

Evidence that language proficiency plays a role in 
reading to write for second language learners suggests that the 
developmental continua of summarizing and synthesizing 
abilities may interact with and depend on developing language 
skills, and this suggests a sequence of reading-to-write skills in 
relation to the language-learning syllabus. 

6. Reading and Writing Compared 

Reading in the writing classroom is understood as the 
appropriate input for acquisition of writing skills because it is 
generally assumed that reading passages will somehow 
function as primary models for learning skills. A variety of 
studies, which we will look into indicate that reading or 
pleasure reading contributes to the development of writing 
ability. It is found that an increase in reading has been 
generally found to be more effective in producing gains in 
writing than increasing writing frequency, where students arc 
taught writing by making them write more and more. Let us 
have a closer look into three studies that compared the effects 
of the reading and writing on encouraging development of 
writing skill. In each group of students who wrote frequently 
were compared to a group that wrote less and spent more time 
reading. 

Hey ( 1962) had examined some high school students as 
subjects who were in their grades nine to twelve. The subjects 
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were divided in to two groups: the writing group and the 
reading group. The writing class was given one particular 
theme for a week to write on and was corrected rigorously by 
the teacher. On the other hand, the reading class was given a 
theme every third week and they spent one period per week 
reading in a class. At the end of the year, the works of both 
groups were evaluated. Both the groups showed clear progress, 
but the reading group outperformed the writing group on the 
step writing test and received higher ratings on content and 
organization, mechanics, diction and rhetoric. 

To sum up, as we can see from the above study 
increasing reading has been generally been found to be more 
effective in producing gains in writing. However, there are 
some evidences in producing gains in writing (Petrovsky, 
1981) especially expository writing, is related to improvement 
in writing ability. But not all studies report gains in writing 
ability with increased practice, however and increased practice 
may not be as effective as increased reading. Hence, we shall 
now look at the interrelationship between reading and writing. 

7. Integration of both Reading and Writing 

Despite the parallels in between research findings and 
commonsense views that reading and writing have a reciprocal 
effect on each other, adult ESL classrooms are only beginning 
to consider how to effectively integrate both reading and 
writing. We know that reading builds knowledge of various 
kinds to use in writing and that writing consolidates knowledge 
that in a way that builds schemata to read with (Sternglass, 
1988). It is also known fact that for example, biology 
professors learn to write articles the way the biology professors 
do by reading articles that biology professors have written. Yet 
we continue to separate ESL reading from ESL writing 
courses. 
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8. Interrelationship between Reading and Writing 

Writing competence is hypothesized that it "comes only 
from large amounts of self-motivated reading for interests 
and/or pleasure. It is acquired subconsciously; readers are 
unaware they are acquiring writing competence while they are 
reading, and are unaware of this accomplishment after 
acquisition has taken place. It is reading that gives the writer 
the 'feel' for the look for the texture of reader-based prose" 
(Krashen, 1984: 20). 

Below are five fundamental relationships that seem most 
significant according Wisconsin State Reading Association 
(www.wrsa.org): 

1. Reading and writing are interdependent. Readers would 
be at a loss if there were no writers to produce texts. 
Writers would be equally at loss if there were no 
readers for whom to produce texts. 

2. Reading and writing are reciprocal processes. Writers 
can learn much about writing through reading. 
Likewise, readers can learn much about by reading by 
writing. 

3. Reading and writing are parallel processes. Both are 
purposeful, are dependent on background knowledge 
and experiences, and are focused on the construction of 
meaning. 

4. Reading and writing naturally intersect in the process 
of learning about the world. As writers explore topics, 
they often find the need to read. As readers explore 
topics, they often find the need to write. 

Krashen ( 1984) stated that, "when enough reading is 
done all the necessary grammatical structures and discourse 
rules for writing will automatically be presented to the writer 
in sufficient quantity" (p. 23). However, we must remember 
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that if writing competence develops as a result of pleasure 
reading, then writing practice per sc does not develop 
competence but practice helps performance. 

9. Conclusion 

There is a necessity to understand a new way of thinking 
that recognizes that reading and writing are inextricably and 
reflexively connected, that a written text is a reading text that 
we read to write and write to be read, and that reading and 
writing arc similar processes of meaning making. It also 
recognizes that we use reading and writing within a specific 
context and this context gives a purpose and a form to what we 
do. To paraphrase Geertz (1983), expert writers become 
experts by attaining the local knowledge that enables them to 
write as members of a discourse community. In other words, 
no one can universally be an expert writer; the notion of expert 
writer must be grounded in a specific sociocultural context. 
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TRANSLATION ISSUES 
(OF BOTH HUMAN AND MACHINE) 
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ABSTRACT 

A translation task has two major phases. First on 
find the meaning of a text in the source language a 
second one is to find the functional equivalents in the 
language. For first phase, we have to go through many 
like polysemy, idioms, phrases etc. Second level c< 
issues like culture, availability of target language equi 
proper nouns, coining of the new words, etc. 

Let's discuss these issues with the help of a flowch 
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Input Text 

I• 
Finding Phrasa l Unit. I• 
And solving ambiguity issues, if any, in 

,, 
source language. 

» 

' 
Identify ing the lex ica l ite ms in source 
language. 
And so lving the ambiguity issues, if any 

I 
I i 

Finding the con ect m~aning in source 
language. 

.,,.,,.....~ ·c=• ~-=-+•~"' t· ·.-.c•;··~ ., .. .,.:.:;-~ 

Phase-II -i-d. 

Solving translation issues like cultural, 
technical, idiomati c, etc . 

• Findi ng the fu nctional equivalent in the 
source language. 

' ~ » ' """'.,..~-V<·.v.;:; 

Output 

A flow chart of translation 
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I. Source language issues (identifying the semantic units): 

A lexical item can have more than one concept in it. A 
concept can have single word equivalent or a phrasal 
equivalent. Because of the abstract features of the syntactic or 
semantic units, for a machine, finding the semantic units is 
very difficult. 

1.1. Word meaning: 
A meaning of a word or phrase depends on the context. 

On surface level, context is a combination of the word strings. 
In a direct interaction one can get help from various tools like 
intonation, context, body language etc. but when it comes to an 
indirect mode of interaction this gets worse. Analysing satirical 
or ironical text or finding meaning from the idiomatic 
expressions is the most problematic. 

Polysemy and homonymy: a word can have more than 
one meaning according to the type it belongs. For example, 

a. Count: 

i. Would you like [another chocolate]? (count) 

ii. Would you like [some more chocolate]? (non-count) 

'Chocolate' in 'ii' denotes a food substance, where as in 
'i' it denotes an individual unit consisting of that substance. It 
is a case of 'polysemy'. Homonymy is the phenomenon where 
distinct lexical items happen to be pronounced and spelled 
alike. A standard example is 'bank', where we distinguish two 
homonymous lexical items, one denoting a financial 
institution, the other the sloping margin of a river. These 
happen to derive ultimately from the same etymological 
source, but they have come into English via different routes 
and, more importantly, they are not perceived as being 
semantically related. But in the case of 'i' and 'ii' there is a 
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clear relation between the two meanings, and we therefore take 
them to be senses of a single lexical item. 

b. Proper nouns: 

'America' is a proper noun, but 'The United States of 
America' is not. And not even 'The United State' or 'United' 
or 'states' are proper noun. Proper nouns function as heads of 
proper names, but not all proper names have proper nouns as 
their head: the head of such proper names as 'The United 
States of America', 'the Leeward Islands', 'the University of 
Manchester' are common nouns. Proper names with common 
nouns as head often contain a smaller proper name as or within 
a dependent, but they do not need to. 

Proper nouns are nouns which are specialized to the 
function of heading proper names. There may be homonymy 
between a proper noun and a common noun, often resulting 
from historical reanalysis in one or other direction. For 
example, in 'the Earl of Sandwich' 'Sandwich' is a proper 
noun, while that in 'a ham sandwich' it is a common noun. 

c. Adjectives Vs Adverbs: 

There are a number of adverbs that are identical in form 
with adjectives. The overlap is greater in non-standard speech. 

Adjective 

i.a. She's a hard worker. 

ii.a. It's a real gem. 

iii.a. They make regular payments. 
regular. 

Adverb 

b. She works hard. 

b. That's real nice of you. 

b. They pay the rent 

'Hard' is one that is stylistically neutral; there is an 
adverb 'hardly', but its meaning is quite different, and there is 
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no alternation between 'hard' and 'hardly' in 'i.b'. The use of 
'real' in 'iib' is very informal: other styles would have 'really' 
and 'iiib' is clearly non-standard, the standard variety requiring 
the -ly form 'regularly'. 

d. Adjectives vs. nouns: 

i. It was a very professional performance. (Adj) 

ii. She did better than all the professionals. (N) 

Attributive 'professional' in 'i' is modified by 'very', 
indicating that it is an adjective, while the plural form in 'ii' 
must be a noun: the singular form 'professional' is thus a noun 
homonymous with the adjective. 

e. some more examples: 

'no' and 'know', 'bow' (front part of the ship) and 
'bow' (a weapon) arc homonyms. 

f. prepositions: 

These polysemy and homonymy are found even in the 
prepositions. Let's see some of the prepositions and concepts 
where they found. 

'of': 

possession, amount, contammg, positiOn, typical, days, 
time, during, judgment, relating to, made of, separate from, 
loss, that is/are, done to, through. 

'at': 

place, time, direction, cause, condition, judgment, amount, 

internet. 

'by': 

cause, method, not later than, measurement, during, near, 
personal information, permission. 
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'for': 

purpose, because of, time/distance, occasion, comparing, 
support, in relation to, payment, representing, towards, 
meaning, to get, duty, because, in trouble. 

'from': 

place, time, distance, ongm, material, level, change, 
cause, considering, remove, difference, position, protection, 
preventing. 

'in' : 

inside, part, involved, wearing, expressed, during, no 
more than, before the end, experiencing, result, arrangement, 
comparing amounts, characteristic, cause, from outside, sent, 
coast, completion, sport, fashionable, age/temperature. 

'on': 

above, connected, wntmg, recording/performance, 
perfonning, pain, to, relating, money, necessary, next to, time, 
after, travel, food/fuel/drug, process, involvement, member, 
again, comparison, possession, payment, faulty, tool, not 
stopping, moving forward, position, operating, happening, 
points. 

'to': 

infinitive, future, showing direction, against, receiving, 
in connection with, compared with, until, causing, considered 
by, serving, matching, in honour of, for each, at the same time 
as, between, positive, closed. 

'with': 

company, method, 
containing/covering, cause, 

description, 
direction, time, 
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support, understanding, separation, despite, and, comparison, 
expressiOns. 

Most of the senses, listed above, have different/specific 
functional equivalents in the target languages. Thus those 
issues should be studied well, to get proper translation. 

1.2. Phrasal meaning: 

So far we have seen issues related to the single word 
entries. Now we discuss some issues related to the group 
words, i.e. phrasal words/meanings. 

Phrasal words/meanings are most common in any natural 
language. Some of them are idioms. Some even say that 
idioms and phrases represent the beauty of a language. They 
have their own identity. But, it is very difficult to analyze these 
units in a normal way. There is a need to take them for 
separate study. While analyzing a sentence first of all it is 
better to extract the phrases (phrasal nouns, phrasal verbs, 
phrasal prepositions etc.) and then analyze the sentence 
according to that phrase. 

(previous chapters have illustration for phrasal units, so 
here illustrations are not given) 

II Target language issues (finding equivalents): 

(Here, 'of' has been taken as the example which is the main 
concern of this thesis) 

After identifying meaning of source language, finding 
equivalents for them is another challenging issue. Because, 
some entries can have word to word equivalents in target 
language and some cannot. 

Il.l. Explicit lexical/functional equivalent: 

Ex.1. Did something [come of all those job 
applications]? 
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The Telugu translation for the above English sentence would be: 

e>..::>j u tSOJrl e;?al>U"j f) n1Jo~ 

Qb~;;:ro t:~w;jor::.Y'? 

( anni a: udyoga prayatna:la nunci 

e:maina vaccinda:? ) 

All those job (oblique) applications (obl) of 
something did come? 

The functional equivalent for 'of' here is 'nunci'. The 
verb 'come' is a dynamic verb and it shows a motion from or 
to a place. Generally a motion takes place from one point to 
another point. In the above example, though there is no 
physical movement taking place, the feature of movement is 
attributed. 

In the example the phrase 'come of' is a phrasal verb and 
it is the usage which takes the equivalent not the lexical items. 
Though the example has no real motion from one place to 
another it is the semantics of the sentences represents the 
motion (here results) form an incident. Thus the word 'nunci' 
is used to represent results coming from a point or place. In 
the above examples 'of' is representing the function of lexical 
item 'from'. 

(To identify these kinds of phrases, following kind of 
rules would be helpful. 'come+of+Nx' is a phrase where the 
word 'of' takes the equivalent 'nunci' -In next chapter we will 
discuss this method) 

11.2. No lexical equivalent required: 
Ex.2. 

I reserved them by phone yesterday in the name of Kittu. 
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'in the name of sth' is an idiomatic expression. If we 
translate the fu11 phrase the translation would be 'ki[[u peru 

pai!to' (s~ ~OJ~;$). 

'Of' phrase is complementing the head preposition 
phrase 'in the name'. Here the phrase 'the name of Kittu' is in 
the form of inflected genitive 'Kittu's name' that can be 

translated in Telugu as 'ki[[u peru' (st.lJ ~OJ) ('of' in genitive 
eJ 

does not have explicit lexical equivalent in Telugu). 

Ex.3. 

Much blood has been spilled in the name of religion. 

This example is similar to the previous example. It can 
be inflection genitive form 'religion's name', and according to 
our observation genitives does not have explicit equivalent in 
Telugu. The translation of the phrase would be 'matam 

perupai/to' (.;i)oo ~OJ ~!&), without explicit lexical 

equivalent for 'of'. 

II.3. Inflections: 
Ex. He sent me some flowers by way of an apology. 

e!~OCJ .!.~~~va> ru~rro ~~w ~o~c.J 

(ataqu kjaama:panalaku gurtuga: pu:vulu pampinca:qu) 

Here the 'Ia' is plural oblique and 'ku' dative marker. Most 

of the plural nouns in Telugu take 'Ia' oblique form. 

Il.4. Some translation issues of the structure N+of+N: 

(these are applicable for phrasal nouns and plain forms 
of genitives) 
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(These issues are needed at the time of dictionary 
compilation) 

While translating the nouns from source language (here 
English) into a target language (here Telugu) following issues 
have to be considered. 

11.4.a. Equivalents available in target language: 

for some nouns target language may have local equivalent. 

Ex. presence of mind 
(~~a:i)~ 0) ;J_. 

11.4.b. Transliteration: 

11.4.b.a. culture specific: 

samayaspu:rti 

Source language sense may be new for the target 
language. 

Ex. the fall (of man)- di pha:l a:ph mya:n (0 ~e.S ~~ 

commuruon of saints - kamyunikefan a:ph seyi'l.[s 

( S..:i.u"J ~Qj),5 ~~ ~CWOW.J) 

These nouns relate to the Christian religion. According 
to the Bible, the Fall (of man) was the occasion when the first 
man and woman disobeyed the rules of God and were sent 
away from the garden of Eden. And, 'communion of saints' 
means all the people who are part of the Christian church. 
Instead of trying to find the equivalent in the target language 
transliteration is the better option to retain the original sense. 
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11.4.b.b. technical words: 

Ex. coat of arms- ko{ a.ph a:rms (geJ e.![) e!cgj) 

Jaws of Life- ja:s a:ph laiph (e:JD/:j e.![) f![)) 

11.4.b.c. names of the institutions: 

Bank of England - bya:nk a:ph imgla:1zqu (e.:1"JoS e.![) 

Coat of arms relates to a special shield or shield-shaped 
pattern which is the sign of a family, university or city. Jaws of 
Life is a US trademark. It's a piece of equipment which can cut 
through metal and which is used to get people out from their 
vehicles after an accident. Translation of the trademarks is not 
recommended. 'Bank of England' is the central bank of the 
United Kingdom. If we translate like 'ilygla:'lcf.u bya:nku' in 
Telugu it gives a general sense i.e. a bank related to England 
not as the central bank of England. 

Il.4.c. Word to word substitution (without syntactic change - the 

place of the head remains the same even after translation): 

It is different because in the structure Nl +of+N2 when 
this structure is translated into Telugu it becomes N2+of+N 1. 

Ex. a bunch of papers- pe:parla kal/a (!J~~ s~) =of papers~ 

bunch 

But in some cases this rule will not work and the 
structure Nl +of+N2 remains the same even in the Telugu. 
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Ex. a kilo of mangos - kilo ma:miqi pa!lu (s~ ..::iJ".=l.>c 

.;::,w.)) = a kilo of mangos 

hundreds of people - 1-(lndala:di prajalu (d5oc5u~ 

eJC3W) = hundreds of people 

11.4.d. Different sense: <this point is needed in a bilingual dictionary) 

11.4.d.a. Country level: Some nouns are used differently m 

different countries. 

Ex. High Court of Australia 

In Australia 'High Court of Australia' is the law court where 

decisions that are made in the Supreme Court of each state can be 

considered again. The sense is opposite in India. The Supreme Court 

considers the decisions made in High Courts of the states. 

After briefly discussing some translation issues related 
to 'of', we tum to various occurrences of 'of' in English 
language and then to the problems of MT in that context. 
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PRONOUNS IN SA V ARA 
Vedantham Muralidhar 
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ABSTRACT 
This paper talks about the different types of pronouns in Savara 
language. A brief introduction about Savara was given in the 
Introduction part , Second part discusses the variou.1· types of 
pronouns with suitable examples and lastly, discussion and focus on 
pronouns was presented in the last part of the paper. 

KEYWORDS: Savara, South-Munda, Austro-A~·iatic, Pronouns, 
Classification of Pronouns. 

1. Introduction 

Pronoun is a word used in place of noun. It may stand for 
a person, place, thing, or idea (Jhon E. Warriner, 1973:34). 
Pronouns can be divided into numerous categories like 
personal pronouns, interrogative pronouns, etc,. 

Savara is a language of the South-Munda family. The 
total population of Savaras as per 2011 census is 137613, Male 
is 67527, and female is 70086. The Total percentage of Savara 
is 5.23% of total population of the Andhra Pradesh. 

The data in this research paper is based upon the data 
collected through fieldwork conducted and from the 
publications of G.V. Ramamurti and A. Chandrasekhara Rao. 
Data was collected from different age groups, and genders 
from Savara habitats of Srikakulam District, Andhra Pradesh. 

2. Pronouns 

Pronouns are divided into seven types depending upon 
their function in Savara language. They are shown in below 
chart: 
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PERSONAL PRONOUNS 

DEMONSTRATIVE PRONOUNS 

INTERROGATIVE PRONOUNS 

RELATIVE PRONOUNS 
PRONOUNS 

REFLEXIVE PRONOUNS 

INDEFINE PRONOUNS 

NUMER~ALPRONOUNS 

2.1. Personal Pronouns 

A personal pronoun is a non-specific word, which can be 
used in the place of a noun or name without changing the 
meaning of the noun. Personal pronouns have individual forms 
for three persons i.e. first, second and third and two numbers 
i.e. singular, dual and plural. 

There are six separate personal pronouns in Savara. But, 
third person plural was formed by adding plural suffix 1-dii/ to 
the third person singular pronoun. There is no separate form 
for inclusive and exclusive form for first person plural. There 
is no gender distinction in Savara pronouns. All the personal 
pronouns can fill the subject position in a sentence. The Dual 
is lost in Savara, which is a common feature in other South
Munda languages like Remo, etc. 

2.1.1. Subject Pronouns 

A subjective pronouns act as the subject of a sentence. It 
performs the action of the verb. All the personal pronouns in 
Savara can occur in the subject position of a sentence. The 
subject pronouns given in below: 
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Person 
First 
Second 
Third 

SG 
)len 

anum 
an in 

PL 
anlen, manlen 
amben 
anindii 

11.en cj_zelu:n cj_zumlai 

11.en dzelu:n dzum-l-ai 

1 SG meat eat-PST-1 

I ate meat. 

anlen dzelu:n dzumlai 

anlen dzelu:n 

1 PL meat 

we ate meat. 

aman dzelu:n dzumle 

aman dzelu:n 

2 SG meat 

Y ou(SG) ate meat. 

dzum-l-ai 

eat-PST-1 

dzum-l-e 

eat-PST-2 

amben dzelu:n dzumle 

aman dzelu:n dzum-l-e 

2-see-PST-2 PL 2 PL 3 SG 

You (PL) ate meat. 

anin dzelu:n dzumete 

anin dzelu:n dzum-ete 
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3SG 3 SG 

He/She/It ate meat. 

Vedantham Muralidhar 

see-PST-2 PL 

anindii dzelu:n dzumleji 

anindii 

3PL 

They ate meat. 

dzelu:n 

meat 

2.1.2. Objective Pronouns 

dzum-Le-dii 

eat-PST-PL 

An objective pronoun acts as the object of a sentence. It 
receives the action of the verb.5 

Person 
First 
Second 
Third 

anin gijti]z 

anin gij-t-ijl 

SG 
ij1 
am 
an in 

3 SG see-NPST-ISG 

He sees me. 

anin agijtele:n 

PL 
'me' len/le:n 
'you' ben 
'him' anindii 
'her' 
'it' 

amben a-gij-te-le:n 

2 PL 2-see-NPST-2.SG 

You (PL.) see us. 
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)1en gijtam 

J1en gij-t-am 

1 SG see-NPST-2 SG 

I see you (SG). 

)1en gijtben 

)1en gij-ta-ben 

1 SG see-NPST-2 PL 

I see you (PL). 

)1en anin gijtaj 

J1en anin 

2 SG 3 SG 

I see him/her. 

J1en kani gijtaj 

J1en kani 

2 SG 3 SG 

I see it. 

J1en anindii gijtadii 

J1en anindii 

2 SG 3 PL 

I see them. 

gij-t-aj 

see-NPST-2 SG 

gij-t-aj 

see-NPST-2 SG 

gij-ta-dii 

see-NPST-PL 
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2.2. Possessive Pronouns 
Possessive Pronouns are used to specify the ownership of 

someone or something. These pronouns represent the 
possessive relationship between two nouns in a sentence. 

Possessive pronouns of first and second 

Person SG Gloss PL 
First J1ena:ti 'mine' anlena:ti 
Second amana:ti 'yours' ambena:ti 
Third an ina 'his' anindiia:ti 

anina:ti 
'hers' 
'its' 

kuni asi11J )1ena:ti 

kuni a-SUIJ Jlen-a:ti 

that OBJ-house lSG-GEN 

That house is mine 

kuni asi11J anlena:ti 

kuni a-si11Jdii anlen-a:ti 

that OBJ-house 

That house is ours. 

kani asi11J amana:ti 

kani a-si11J 

this OBJ-house 

IPL-GEN 

aman-a:ti 

2SG-GEN 

This house is yours (SG). 
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kani asu1J ambena:ti 

kani a-SUIJ amben-a:ti 

this OBJ-house 2PL-GEN 

This house is yours (PL). 

kani aSUIJ anina:ti 

kani a-SUIJ anin-a:ti 

this OBJ-house 3SG-GEN 

This house is his/hers. 

kani asUIJ anindiia:ti 

kani a-SUIJ anindii-a:ti 

this OBJ-house 3PL-GEN 

This house is theirs. 

2.3.Possessive Adjectives 

Person SG Gloss PL Gloss 
First -}len 'my' -len 'our' 
Second -am 'your' -ben 'your' 
Third a . .. . n 'his' a ...... ndzi 'their' 

'her' 
' its' 

kunisiJI)]len 

kuni SUIJJlen 

that house-1 SG POSS ADJ 
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That house is mine 

kuni sih;len 

kuni sib;len 

Vedantham Muralidhar 

that house-1 PL POSS ADJ 

That house is ours. 

kuni siu;nam 

kuni siil;nam 

this house-2 SG POSS ADJ 

That house is yours (SG). 

kuni sib;ben 

kuni siil;ben 

this house-2 PL POSS ADJ 

That house is yours (PL). 

kuni asiil;an 

kuni asia;an 

this house-3 SG POSS ADJ 

This house is his/hers. 

kuni asia;andii 

kuni asia;andii 

this house-3 SG POSS ADJ 
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This house is theirs. 

2.4. Reflexive Pronouns 

Savara language adopts the noun phrase system and 
marks the nouns and pronouns with the help of suffix I-na/ to 
denote reflexive meaning. 

Person SG Gloss PL 
First J1e(n)na 
Second a manna 
Third <:minna 

Jlena kajqam lenaj 

Jlen-na kaj-qam 

lSG-OBJ kill-REFL 

I killed myself. 

aninlen akajqam lena} 

aninlena kaj-qam 

1 PL-OBJ kill-REFL 

We killed ourselves. 

aman kajqam len 

aman kajqam len 

SG-OBJ kill-REFL 

You killed yourself. 

'myself' 
'yourself 
'himself 
'herself 
'itself' 

le-n-aj 

PST-

anini en( a) 
ambenna 
anindiina 

le-n-aj 

PST-

PST-
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ambenna akdjqam len 

ambenna akajqam len 

You (PL) killed yourselves. 

aninna kajqam j1ete 

aninna kajqam j1ete 

He killed himself. 

anindiina kajqam lendii 

anindiina kdjqam lendii 

They killed themselves. 

2.5. Demonstrative Pronouns 
kan and kun are two demonstrative pronouns in that 

first one indicates the nearness and second one is remoteness. 

Savara has two categories of demonstrative pronouns to 
replace a noun to indicate the objects that are near and far. 
These pronouns arc common in gender. 

Singular Gloss Plural Gloss 
dnte 'that' 
kuni, kuna 'that' kunidzi 'those' 
kani. kana 'this' kanidzi 'these 
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kani sarohaJlam 

kani saroba-j1am 

this paddy field-2 SG 

This is your paddy field. 

kuni .mrohaJlam 

kuni saroba-.Jlam 

remote paddy field-2 SG 

That is your paddy field .. 

:Jnte sarohaJlam 

ante saroba-)1wn 

that proximity paddy field-2SG 

This is your paddy field. 

kani( dii) saroha Jlendii 

kani( dii) saroha Jlen-dii 

this (PL) paddy field 1 SG-PL 

These are my paddy fields. 

kuni( dii) saroha Jlendii 

kuni( dii) saroha Jlen-dii 

that (PL) paddy field 1 SG-PL 

Those are my paddy fields. 

ontapedii saroba Jlendii 
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kuni(dii) 

that (PL) 

saroba .Jlen-dii 

paddy field 1 SG-PL 

Those are my paddy fields. 

kani( dii) saroba Jlendii 

kani ( dii) samba )1en-dii 

this (PL) paddy field 1 SG-PL 

These are my paddy fields. 

kuni(dii) sarobaj1endii 

kuni( dii) saroba Jlen-dii 

that (PL) paddy field 1 SG-PL 

Those are my paddy fields. 

kani a?o:la qa:lamqam 

kani a?o:la 

this leaf 

This leaf is thick. 

kuni a?o:la qa:laqam 

qa:lam-qam 

thick-ADJ Marker 

kuni a?o:la qa:la-qam 

that leaf thick-ADJ Marker 

That leaf is thick. 
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2.6. Interrogative Pronouns 
Interrogative pronouns are used to ask questions. Who, 

Whom, Which and What are Interrogative Pronouns as they 
are used to ask questions about a person or object that we do 
not know about. The Savara interrogative pronouns are given 
below. They occur depending upon the context and referent. 
These pronouns can replace the adverbs and nouns. There is no 
separate forms for singular and plural. There is human versus 
non-human difference in Savara interrogative pronouns: 

boten aman 

Savara 
bo:ten 
Jte:n 
bote:n 
bot a: 
<J}ei]<J/1 

ua:n 

boten aman 

who you 
Who are you? 

sil;en boten ate 

sil;en boten ate 

house whose 

Whose house? 

aje1Jan ate kambolan 

aje1J<m ate kambol-an 

Gloss 
'who' 
'what' 
'whom' 
'whose' 
'which' 
'where' 

which book-N.Suf 
Which is your book? 
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2.7. Relative Pronouns 

A relative pronoun is a pronoun that introduces a relative 
clause within a complex sentence. Interrogative pronouns are 
modified to relative pronouns by adding /-tel to the 
interrogative pronouns. 

Savara Gloss 
bo:tente who 
ajeiJa(n)te which 

that 
whom 

bota:te whose 
a:te this 

nami botente irajte aninna 
nami boten-te iraj-te 
now who-REL come-PST 

father 
The person who came was my father. 

WG)1el1 
aninna 
OBJ-1 

ajm;ate J1amn<:nnte oble1Jle a)1amj1amte 
nami boten-te iraj-te aninna 
now who-REL comc-PST OBJ-1 

father 
The person who came was my father. 

2.8. Indefinite Pronouns 

wa)1en 
SG-GEN 

wa)1en 
SG-GEN 

Indefinite pronouns are words which replace nouns 
without specifying which noun they replace. A pronoun that 
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does not refer to any person, amount, or thing in particular, 
e.g. anything, something, anyone, everyone. 

Savara Gloss 
botenti 'someone' 
diitenti 'something' 
uantenti 'somewhere' 

botenti qebqeblaji 

botenti qebqeb-la-dii 

somebody knock-PST-PL 

Somebody knocked. 

bo:tigamro.j kana: ba:ra: sa?brj_za:tadii 

bo:tigamro:j kana: ba:ra: sa?brj_za:-ta-dii 

anybody this work do-NPST-PL 

Anybody could do this work. 

modzadza kana: ba:ra: alu:madii 

modzadza 

nobody 

kana: ba:ra: alu:madii 

this work -PL 

Nobody could do this work. 

botenti kani kijeqladii 

botenti 

someone it 

Someone killed it. 

kani kijeq-la-dii 

kill-PST-PL 

kuqubmmzl[r;mdii bernaben a?il;le:nbi 
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kuqub-ma11qra-an-dii be rna ben 

all-man-N.SUF-PL language 

Everyone must learn your language. 

ara:ne:ban diitenti qaku 

ara:ne:b-an diitenti qaku 

tree-N.SUF something 

something is behind the tree. 

mm;Jlen icj_za:cj_za aga:sa 

mar; -]len 

with-1 SG 

idza:dza 

nothing 

1 have nothing else. 

2.9. Numerical Pronouns 

exists 

aga:sa 

not 

a/il;le:nbi 

A numerical pronoun can be either cardinal number (one, 
two) or and ordinal number (first, second) used to take the 
place of nouns in a sentence. 

ravi:n uqa:n pm;ai, bagun bm;sateq 

ravi:n uqa:n pm;ai, bagun bm;sa-teq 

Ravi mango brought two good-not 

Ravi brought mangoes , but two were bad. 
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3. Conclusion 
Ia-/ is added to the before the verb form of the first and 

second person plural forms. 

The third person plural is formed by adding plural suffix 
-dii to the third person singular form. 

The personal pronominal forms affixed in the verb 
phrase to refer the person and the number of the subject. 

Subject Object Possessive Possessive Reflexive 
Pronouns Pronouns Pronouns Adjectives Pronouns 

ISG Jle:n ijl Jlena:ti -_flen Jle:n<l_am 

IPL anelen len anlena:ti -len anelenclam 

2SG am an am amana:ti -am amanclam 

2PL ambe:n am ambena:ti -ben ambe:nclam 

3 SG anm anm an ina a .... n aninclam 
/anina:ti 

3 PL anindzi anindzi anindzia:ti a ...... ndzi anindziclam 

References 

Chandrasekhara Rao.A. 2010. Savara Grammar (A 
Tagmemic Model): Ponduru: Adarsa Kala Mandiram. 

Ramamurti, G. V. English Sora Dictionary. Madras: 
Government press. 

Ramamurti, G.V. 1938 [Reprint: 1986]. Sora-English 
Dictionary. New Delhi: Mittal. 

OPiL.39:2013 



133 Vedantham Muralidhar 

Retrieved (Date 22nd August 2016) from http://www. 
englishleap.com/grammar/pronouns 

Retrieved (Date 22nd August 2016) from http://www. 
factmonster.com/ipkal A0885483. html 

Warriner, Jhon.E. and Laws, Sheila. Y. 1973. English 
Grammar and Composition, New York, Harcourt Brace 
Jovanovich.Tnc. 

OPiL.39:2013 



134 

COMMUNICATION STRATEGIES IN ENGLISH 
AS A SECOND LANGUAGE ACQUISITION- A 

CRITICAL OBSERVATION 
Kasturi VRK Sarma 
PSTU, Hyderabad. 

ABSTRACT 
The present study looks at the oral communication strategies 
adopted by Telugu Medium Government High School Students' oral 
interaction in English. The objective of this study is to find out the 
types of strategies and the changes happened in grammatical 
accuracy because of various socio-linguistic factors at the tim.e of 
learning English as a Second Language and its impact on Social 
interaction. A school is selected nearby Hyderabad. The data was 
obtained from the stimulated oral interactions of 50 students. 
'Critical Observation and analysis of these oral interactions explain 
the causes and consequences of those strategies at the time of 
interacting with the society. It includes different types of linguistic 
element errors such as 'articles, plural form of nouns, subject-verb 
agreements, prepositions, questions, and tense' made by them. 

KEYWORDS: Strategies, Social interaction, Oral Communication. 
Avoidance, Message abandonment, Appeal for Assistance, Approximation, 
Word coinage, Circumlocution, Literal translation, Code-mixing, Blending, 
Non-linguistic Expressions. 

INTRODUCTION 

In the process of globalization English became the major 
connecting and communicating language in the globe. It 
became a world language and many countries accepted as their 
official language of correspondence. English significantly 
plays a noteworthy role in the field of education. Higher, 
professional & technical educations medium of instruction and 
their reference books are available in English. In this scenario 
there is a need to study the performing competency of the 
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learners at various levels. In Indian context still 90% of the 
people are adjusting their lives below the poverty line. This 
population is sending their children to the Govt. Schools and 
most of these children arc from first generation learners. 
Hence there is a supreme need to study their levels and find 
out the lacunae and suggest the remedial steps for up gradation 
of their lives. 

Second Language learning is a process. In this process 
learners ti·equently face communication problems because 
of linguistic incompetency or Jack of linguistic resources in 
their mental library. At this moment their intdligence 
plays a lead role and it starts to adopt some communicative 
strategies LO overcome these hurdles and to convey their 
intended meaning: Richards, Jack C, (2009). 

This study is aimed to investigate Communication 
Strategies adopted by Telugu Mother Tongue pupils at 
secondary level. This helps the linguists and educationists to 
ignite their brains to find out the remedial steps/methods for 
the strategies followed by learners. This study proclaims the 
causes for both successes and failures of the Teaching learning 
process. 

Learning a language depends on its understanding. 
Hence he has not only to understand the linguistic components 
such as phonemes, lexemes, syntax and supra-segmental 
features but also to comprehend semantics, pragmatics etc., of 
that language. He can be expected to implement the same 
practice out of his listening. This effort makes him to develop 
correct, clean and clear communication. 

Good speaking skill is an outcome of good listening and 
proper usage of words selected. When one is able to speak 
fluently, the next stage to be mastered is of narration, which 
depends on suitable vocabulary and word order. A speaker 
should fol1ow rules of intonation, stress and a tone. 
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Listening and reading are known as Receptive or 
Comprehension Skills. They are meant for understanding 
something spoken or written. They arc also termed as Passive 
Skills. Speaking and Writing are known as Productive Skills 
or Skills of Expression. They are also termed as Active Skills 
since one has to be active using the vocabulary or structures 
when one needs to produce. Hence, the researcher has 
concentrated to evaluate the strategies followed by the speaker 
which is a 'productive skill'- Oral Communication. 

THEORETICAL OUTLOOK 

There is no doubt. In the process of communication we 
face many problems. To come across these problems we use 
some communicative strategies. A well known factor is that a 
second language learner is different from a very young child 
acquiring a first language. But all second language learners, 
irrespective of age, have already acquired at least one 
language. This knowledge of first language many times lead 
learners to make incorrect guesses about the second language 
functions and this may result errors in second language 
communication. 

From the academic point of view second language 
acquisition is a scientific process and it is a branch of applied 
linguistics in addition to that it is closely related to its allied 
subject such as psychology and education. 

To observe and analyze the learners learning output 
researcher has gone through the following studies of some 
renowned scholars. The term communication strategy was 
introduced by Masoud in 1972 and the first systematic analysis 
of communication strategies was made by V aradi (1973): 
Wikipedia. 

As per Ellis (1994:396) "Communication strategies are 
what learners use to overcome the inadequacies of their 
interlanguage resources". 
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According to Bartram and Walton (2002:32), accuracy in 
spoken English refers to "utterances are as near as to a native 
speaker as possible". But it can be said that it is highly 
impossible to maintain as accuracy as native speaker. There 
are many factors involved in learning any second I third 
language. However, it can be maintained the grammatical 
accuracy in spoken language. But it is different in the case of 
written Language. 

Richards and Sampson, (1978: 15) supported that, "At the 
classroom level, error analysis will continue to provide one 
means by which the teacher assesses learning and teaching and 
determine priorities for future effort." 

Corder ( 1978) stated that "what has come to be known as 
error analysis has to do with the investigation of the language 
of second language learners." It is very apposite to the present 
study. Furthermore he [Corder, (1981:112)] opined "a 
systematic technique employed by a speaker to express his [or 
her] meaning when faced with some difficulty" and in the 
context of pedagogical aspect argued that there are two 
justifications for studying learners' errors: its relevance to 
language teaching and the study of the language acquisition 
process and he mentioned in relevant to that -

... the pedagogical justification, namely that a good understanding of 
the nature of error is necessary before a systematic means of 
eradicating them could be found, and the theoretical justification, 
which claims that a study of learners' errors is part of the systematic 
study of the learners' language which is itself necessary to an 
understanding of the process of second language acquisition. 

This is the apt statement about the hidden purpose of 
'error analyses.' Early studies focused on identifying, defining 
and classifying Communication Strategies into taxonomies. 
But present studies are paying attention to focus on learners' 
errors to forecast the difficulties involved in acquiring. It helps 
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teachers to be aware of the problems encountered by their 
pupils. It is important not to conclude that learner's mother 
tongue is only the reason for committing errors. Recent 
researches in applied linguistics underlined the significance of 
learner's errors in second language learning. 

Tarone, E (1980:417) summarized the types of 
communication strategies under five main categories, along 
with their subcategories. The list goes as follows: 

METHODOLOGICAL PROCEDURE 

Instruments used are - a tape recorder and pictorial 
stories. 

Data Source and Data Collection: 

The data is collected in oral from the students of X in a 
created classroom situation in which the students had to speak 
in front of the researcher. This situation is chosen, because it 
helps the children to speak in a natural way as if they were in a 
real classroom and it helps to collect perfect data. 

The following observations have been made by the 
researcher -

-------- ---- ----;:::=-=======:::.....::.======--=-::;:----· 

fV1e3:se•e .. bandc-n,..en-r 

VVord cCJOinea~ 

crrcurT-.Ic:~ocul:t cu., 

Llt"erel tra.nslatloOM 

Lenc;:u••e awll:ch 

---- ------· 
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Avoidance 

As it is said by the Schachter, (1974) 'if a student finds a 
particular construction in the target language is difficult to 
comprehend, it is very likely that he will try to avoid 
producing it'. Students in general adopt this strategy of 
avoidance to cover their linguistic inadequacy. When the 
researcher had started conversation, majority of the students 
nearly 85% of them did not pay attention to take part in the 
activity. They simply avoided by hiding their faces and by 
exhibiting their non-interested body language. 

However, he started dialogue with the help of the local 
teacher. Then they sat in the class and participated. The 
researcher started with introducing himself to the students and 
continued with following questions: 

Researcher (R): "How do you feel if you get 90% in X 
class?" 

Student (St): "Happy." 

In continuation of the conversation the researcher asked 

R: "What will you do if you become a collector?" 

St: "Help poor." 

R: "What will you do if you don't get a collector's job?" 

St: "Doctor." 

R: "What will you do if it rains while going to school?" 

St: "House." 

The above conversation has taken place between the 
researcher and the students, before the instructions were given 
to respond the questions asked by the researcher. Here the 
students responses are elliptical form rather than elaborate. 
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Message abandonment 
Here the researcher has shown the pictures of trees and 

asked the student to arrange them in proper way and narrate 
the story. Then he started to speak few words about the 
picture. 

St: The student started "tree .... tree is ....... tree is used 
for. ....... without tree no ............... ( discontinued the sentence). 

In continuation the researcher asked the student 

R: "do you like English?" 

S t: "yes". 

R: Then can you explain "why do you like it?'' 

St: "I like English ....... mmmrn..... ... I like English 
for.. ......... " (Discontinued). 

Through this, it can be understood that student initiated 
his speech on a given topic. But after one or two words or 
sentences, he has taken long pause then continued the speech 
and again took a long pause, and then he discontinued the 
sentence without completing. Researcher asked him to 
continue, immediately he has switched over to his mother 
tongue (Telugu). Here, it is understood through this discussion 
that he has an idea about the topic but he failed to find out the 
words from his mental library. So that he discontinued 
sentence. 

Appeal for Assistance 

Researcher asked one of the students 

R: "What is your father?" 

St: "nunmmm ..... my father. ... my father. ... my 
father. ....... .is ...... " 

Student has taken pause and slowly in a low voice he 
asked his co-students for help because they knew his father's 
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occupation. His friends also failed to find out the exact word. 
Then he turned his face towards the researcher. But the 
researcher doesn't know his father's occupation. Then the 
student switched-over to his mother tongue and said-

St: "taapimeestri". 

The student used this Appeal for Assistance strategy 
because of his inadequate vocabulary or forgot some English 
words due to his nervousness. Then he thought that it would 
be better to ask someone else than to produce the wrong words 
themselves. 

Approximation 
Here in this context the researcher has shown a 'creeper' 

to the students and asked one of them. 

R: "what is this?" 

S t: "tree" 

Researcher asked another student about the picture in his 
hand 

R: "can you explain the name of the picture?" 

St: "plant" 

Here students explain the name of that particular picture 
very near to its name. Its exact name is 'creeper'. But, instead 
of 'creeper' they used two different names - 'tree and plant'. 
They have sense relationship. However, they are not exact 
words for the object shown in the picture. It can be understood 
that the students have given approximate meaning rather exact 
meaning. 

Blending 
Researcher asked the learner 

R: "Are you vegetarian or non-vegetarian?" 
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St: "Non-veg" 

R: "Do you like chicken?" 

St: "Yes. I like" 

R: "Where do you purchase chicken?" 

St: "purchase form 'koollaform". 

142 

Instead of 'poultry form' the learner coined 'koollaform '. 
In another context they said 'bottlemuuta' for bottle lid. It can 
be called as blending. 

Word coinage 

In continuation, the researcher enquired another student 
about the boundaries of our country, India. 

R: "Do you know the boundaries of our country?" 

St: "Yes" 

R: "Can you tell me the boundary in the east?" 

St: "Bangalaghatam" (it is a Telugu word used for 'Bay 
of Bengal') 

R: "what is there in the west?" 

St: "Arebia Sea" 

R: "What is there in the south?" 

St: "Hindu ocean" 

R: "What is there in the north?" 

St: "Himalaya parvatams" (for Himalaya Mountains) 

Here he created or coined certain new words for the 
purpose of communication. Their intention is to fill the gap of 
their mental lexicon for expressing meaning. This is the 
creation of a new, artificial word. Here the meaning is 
informed. Nevertheless, we cannot find these two words in 
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any English dictionary. By knowing the morphological rules 
of the Target Language the student coined those words 
'Himalaya parvatams '. 

Circumlocution 

Here the researcher has shown the picture of three 
persons (an old man, a middle aged man & a young boy) and 
enquired them about the relationship of those three. Then they 
started-

R: "How many are there in the picture?" 

S t: "Three" 

R: "Who are they?" 

St: "Son, father, ..... .father father" (he used 'father
father' for grandfather) 

During the conversation wherever they felt it difficult to 
find the exact word they use different words or phrases to 
express their expected meaning. We cannot find these words 
and their meanings in lexical dictionaries. ln the case of above 
context student struggled to find the exact word and for which 
he used the phrase 'fatherJather'. It is called Circumlocution. 

Non-verbal Strategy 

Researcher has picked up one cutlery item (fork) from 
his bag, showed it to the students, and asked the name of that 
item. 

R: "What is this?" 

St: "We use it at the time of eating" 

R: "Can we eat rice with it?" 

St: "No. Noodles" 

R: "Is it the spoon?" 
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St: "No. No spoon" 

R: "Then what?" 

144 

Now all the students are silent. They discussed within 
the group. They knew it very well, but they forgot the name of 
that particular cutlery item. They tried from their mental 
word-bank but failed. Then to cover their inadequacy they 
started to explain the way we use that item. But the exact 
word is 'fork'. This strategy is called as Non-verbal Strategy. 

Literal translation (word for word translation) 

In continuation the researcher enquired about their 
interests: 

R: "Do you like games?'' 

St: "Yes." 

R: "Which games do you play?" 

St: "cricket, kabadi, coco ..... " 

R: "When do you play kabadi ?" 

St: "/evening kabadi play." 

In the above discourse the student responded for the 
question "When do you play kabadi?" is "I evening kabadi 
play." Instead of "I play kabadi in the evening" he said like "I 
evening kabadi play". It is the Literal Translation. Here the 
meaning of word, phrase, clause and sentence of source 
language is transferred as it is to the target language. Here the 
learners simply followed the word for word translation from 
the source language. The corpus is as follows: 
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I evening kabadi play. 

Source 
Neenu Saayantram 

Lane;uae;e kabadi 

Target 
I Evening kabadi 

Llanguage 
.. ----

In another context one of them responded as follows -

I teaching very like. 

Source 
Neenu Boodhananu baagaa 

Language 
Target 

I Teaching Very 
language 

aadataanu 

play 

ista 
padataanu 

like 

Students respond as 'I teachmg very hke' mstead of 'I hke teaching 

very much'. 

These examples show that the student did word for word 
translation. Actually the word order of the target language 
(English) and the source language (Telugu) are different. 
English word order is subject + verb + object, but the Telugu 
word order is subject + object + verb. English is a language of 
fixed word order. The place of each word decides its 
relationship with other words. But in the case of Telugu, it is 
verb final language. Hence, at the time of word for word 
translation the learner faces above said problems. It is caused 
due to the impact of the Telugu Mother Tongue. It is the 
interference of Mother Tongue on Target Language. In this 
case, the learners apply their mental storage of Mother Tongue 
without considering the Target Language. Here the students 
borrowed word for word translation to express their intended 
meaning by applying mother tongue syntactic rules. 

Code- mixing 
With the intention of continuing the conversation, the 

researcher has shown his pen and asked the student -
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R: "What is this?" 

St: "Pen" 

R: "Will you purchase it?'' 

St: "No" 

R: "Why don't you purchase?" 

St: "naa pocket lo money leedu" (I have no money in my 
pocket). 

In continuation the researcher showed one flower and 
asked the student 

R: "How is it?" 

St: "Beautiful" 

Researcher showed two different flowers and asked 

R: "which one is beautiful?" 

Then the student replied 

St: "Two flowers beautiful. This flower 'Chaala 
beautiful". 

Here the student switched down to Telugu and used the 
word 'Chaala beautiful' instead of 'more beautiful'. In many 
a times this 'Chaala' functions as an intensifier like 'more' in 
English language. 

Researcher asked same questions an another student. Then he 

replied 

St: "These two flowers beautiful. This flower baaga 
beautiful". 

Here the Telugu word 'baaga' functions as intensifier 
and it intensifies the beauty. It indicates 'more beautiful'. 
Students followed this language switching strategy in their 
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communication. Sometime these pupils are using Telugu terms 
as their fillers in communication like inkaa, aagu, mari, etc. 

Analysis and discussion 

Learners Vs Topic Avoidance: This strategy scored 43 (86%). 
The students in this strategy avoided telling words or sentences 
where they felt it difficult. Probably, these students scared of 
making mistakes. As a result, they have chosen to avoidance 
strategy rather than to articulate. 

Learners V s message abandonment: It scored 17 (34% ). In 
this strategy the student did not finish his sentence by saying 
'my father is ............ ". It might be that they lack brain of 
vocabulary or found it difficult to construct proper structure or 
confused to continue due to their anxiety or worried of making 
mistakes. 

Learners Vs appeal for help: It got the score of 46 (92%). 
Majority of the students appealed for help from colleagues and 
sometimes from the researcher. Students used this strategy 
mainly because lack of vocabulary, confidence, fear about the 
language due to their nervousness. 

Learners Vs approximation: The total number of 
approximation used by students with communication 
apprehension is 41 (82% ). Student's nervousness found it 
difficult to reproduce certain words. Their anxiety did not 
allow their mental capacity to recollect. 

Learners Vs word blending: It scored 32 (64%). Students 
used words from Mother Tongue (Telugu) which give added 
meaning of the target words. Here to refer to 'bottle lid' they 
said bottle muuta (English+ Telugu) and for poultry form they 
called "koollaform" - It is the mixture of Telugu and English 
languages. Howbeit, this strategy could not overcome their 
struggle. 
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Learners Vs literal translation: Students used this strategy to 
overcome their nervosity of target language. It scored 32 
(64% ). In this strategy, the student translated the sentence 
word for word as 'I evening kabadi play'. 

Learners Vs non-lin~:uistic means: 1t scored 13 (26%). Wherever 

earners felt it difficult to find out apt words they expressed the 

meaning through their expressions/body moments. In this context, a 

student rounded his finger to refer a 'creeper'. At the time of telling 

the story also, they used mime or gesture to help them in expressing 

certain things. 

Remedial measure 

The following suggestions not only will help to come out 
of hindrances but also help to improve or at least to minimize 
the severity of the problems-

• Teachers should not correct all errors committed by their 
students. In addition, the continuous correction of oral 
slips/slipups/inaccuracies upsets the process of learning 
and discourages shy students from communicating in the 
target language. 

• Activities and exercises play major role in language 
learning. Here, they need more activities and exercises to 
be involved. To make each student an active performer in 
learning process. 

• Conversational discourses should be maintained in the 
schools. They should be given more time. These practices 
reduce and sometimes eradicate the anxiety among the 
learners. If learners overcome form this unease, it 
improves competence in the learners. 

• High frequency and over-generalization errors should he 
corrected more often than less frequent errors. 

• Schools should provide language lahs. At least should 
provide TV & DVD player to watch English programs. 

OPiL.39:2013 



149 Kasturi VRK Sarma 

• 

• 

• 

• 

• 

• 

Students should be made to watch English news daily. 
These habits develop English communication skills among 
the students. 

Flawed or grammatically unacceptable structures should be 
paid more attention. This factor is related to the 
sociolinguistic feature of language learning. 

Students should be motivated to interact with teachers and 
the peer groups to speak in English. Teacher should follow 
the Community Language Learning systems. Teacher 
should develop repo with the students and interact in 
English. 

Teachers should correct errors affecting intelligibility, that 
is to say, they should concentrate on correcting global 
errors more than local errors. 

To develop linguistic competence of the learners, the 
language may be taught by the linguists or should be taught 
linguistically. Because linguistic approach helps a lot in 
the beginning in the process of learning a second language. 
It develops the learners' competence at various levels of 
linguistic elements. In the case of English language, it is 
must. As it is not our mother tongue and not an Indian 
language. 

While teaching pronunciation, the phonological similarities 
and differences should be demonstrated (phonemes) clearly 
in the classroom. It stops the interference of mother Longue 
in English language communication. 

Finally, communication interaction provides learners with 
opportunities to receive language input (hearing the 
language) and feedback. It also allows them to make 
changes to their language. This allows learners to "notice 
the gap" between their perception and usc of the language. 
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Here it is lacking. Practicing the language interactions 
facilitates second language development. 

CONCLUSION 

'Motivation' is the basic factor especially in the process 
of second language teaching and learning. But, Teachers 
simply failed in this aspect. Teachers should create different 
contexts where students can perform and provide opportunity 
to use the language to express their own personal meanings 
and feelings in English naturally. Instead of implementing this 
act they are simply and mechanically following the TLM 
rather than creating the language environment. Students are to 
be encouraged to learn phrases more willingly than individual 
words. But, they are simply providing word level meanings 
and explaining them in their mother tongue and are not 
showing much interest to employ new strategies. It should be 
avoided. They have to guide learners in a systematic way 
(listen then speak & read then write). Somewhere I read that 
FEAR is an acronym of Fantasized Experience Appearing 
Real. It is the prime responsibility of teachers to eradicate fear 
and anxiety rather than the importation of content or 
completion of prescribed textbook. Teachers have to offer a 
full range of contexts and accommodate them to develop their 
confidence and competence in English. This is the way to 
develop the confidence to speak confidently without worrying 
about their mistakes. Teachers need to develop knowledge and 
understanding of the learner's impediments that to bring 
awareness of English language. Equipping students with 
communicative competence is the final goal in which all 
teachers strive to produce. To reach this goal, teachers should 
develop three major characteristics of learning; observation, 
adaptation and implementation. Teacher should act like a 
guide, facilitator, philosopher and someplace psychologist to 
understand and to build up the confidence among them to 
convey the information that they want to send in an approved 
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manner. Finally it can be suggested "take them to the heart 
rather to punish them." 
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NUMERALS AND QUANTIFIERS IN 
LAMBADA: A DESCRIPTIVE STUDY 

K.Balu Naik 
Osmania University, Hyderabad 

ABSTRACT 
An attempt is made in this paper to study of the numerals in Banjara 
dialect of Nalgonda District in Telangana. Numerals fall under the 
special type of Norms in Lambada. The paper deals with the 
formation of ordinals, cardinals, compound n11mbers and 
Quantifiers in Lambada. The Paper explores the impact of Telugu 
on Lambada and the conveyed variety of numeral system. As 
Lambadas in Telangana have a prolonged period of contact with 
Telugu and the bilingualism has resulted in the shift of Indo - Aryan 
to Dravidian. 

Introduction 

Banjaras being a Nomadic tribe are scattered through out 
the central India with heavy population concentration in 
Maharashtra, Karnataka, Telangana, and Andhra Pradesh. The 
Tribe is known by various names Banjara, Wm)ja:ri:, Brinja:ri, 
Lamba~a, Lamans !Labanis/ Lamanis, suga:li, Gurmati and 
Singali. According to Grierson the name 'Banjara' has 
probably developed out of Sanskrit word Banaj/Vanijya 
(Trading), because of their main and age old Vacation (prior to 
British Trade and Raj) of transportation of food grain and other 
commodities, the name Banjara is attached to them. The 
Original home of Banjaras was western Rajasthan. In their folk 
- lore they are depicted as the descendants of Rajputs. They 
have a long history of migration not so much due to any 
invasions or the exhaustion of the sources of livelihood as 
usually the case with nomadic tribes as due to the business 
transactions as the carriers of merchandise to the invading 
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mohammaden and British armies. That is how they came to the 
south and scattered thought the length and breadth of the 
Deccan plateau. The chronology of their migration is a 
controversial issue, but one can understand from the various 
historical accounts that Banjaras migrated to the Deccan 
during the mogul period. The Banjara language belongs to the 
central group of Indo - Aryan family of languages. Not much 
work has been done on Banjara. The Banjara tribes or believed 
to be descendants of the Romagypsies of Europe who migrated 
through the rugged mountains of Afghanistan, to settle down 
in the deserts of Rajasthan and many other states in India 2300 
years ago. Banjara Tribes is very famous in whole India as 
they occupy most of the states in India. 

Methodology 

The Banjara numerals data is collected from Nalgonda 
district of Telangana. Two old people and two young people of 
both sexes in equal numbers are selected for this purpose 
randomly. 

Data Presentation of Discussion 

The following data of Numerals m Banjara IS listed 
below. 

Numeral Adjectives in Lambada Language 

Numeral adjectives may be simple, complex or 
compound. 

Simple Numerals adjectives 

These include base numbers, major numbers, and 
fractions all of these are monomorphenic, invariable 
adjectives. 

Base numbers/Cardinal number 
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These are ten Cardinal numbers beginning from one to 
ten. 

e: k 

di: 

ti:n 

tsa:r 

parzts 

tsho 

sa:t 

a:[ 

naw 

das 

E.g.: 

di:ba[qu 

'one' 

'two' 

'three' 

'four' 

'five' 

'six' 

'seven' 

'eight' 

'nine' 

'ten' 

'two ox' 

tsa:r a:dmi 'four men' 

Major numbers 

These are four major numbers. 

e k 'one' 

saw/so 

hajar 

da:s ha:diar 

la:k 

karoqlko:[ 

Fractions 

'hundred' 

'thousand' 

'ten thousand' 

'lakh' 

'crore' 

These are seven fractions 
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pa:w 'quarter' 

ad, ado 'half' 

qe{f/qoq 'one and a half' 

aqa:i 'Lwo and a half' 

saw a 'plus 1.4' 

saqe 'plusl/2' 

purt.(e) 'lcssl/4 

ado 'half' is a variable adjective. 

E.g.: 

a:do dud 

aqairupja 

'half (of the) milk' 

'two and a half rupee.' 

Numeral adjectives can occur only with count nouns. 

Phrase such as di:tshaj. 'two tea' Lit. have a measure 
noun such a 'cup' di:kap tshaj ' two cups of tea) in the deep 
structure. 

Complex numeral adjectives 

These include intermediate numbers, decade numbers, 
ordinal numbers and aggregative number. 

Intermediate numbers 

These include cardinal numbers from 11 to 19 and 21 to 
28. All of these are invariable. 

gjara/gjaraj 

hara/baraj 

tera/teraj 

eawda/tsawdaj 

'eleven' 

'twelve' 

'thirteen' 

'fourteen' 
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Numerals and quantifiers in Lambada 

pand-ra/pand-raj 

so{a/so{aj 

sat-ra/sat-raj 

a[a-ra/a{araj 

wag11.is 

i:s 

akkis!isane. k 

ba-wis!isandi 

te-wis!isafite :n 

tso- wislisan-tsha: r 

patstsi:s!isan-pants 

tshabb-is!isan-tsho 

salta-w is!isan-sa[ h 

a[[a-wis!isan-a:[ 

gjara gawcf.i 

pandra tshora 

'fifteen' 

' sixteen' 

'seventeen' 

'eighteen' 

'nineteen' 

'twenty ' 

' twenty one' 

twenty two' 

'twenty three' 

'twenty four' 

'twenty five' 

'twenty six ' 

' twenty seven ' 

'twenty eight' 

'elven cows' 

akkis rapja/isam-e:krapja 

patstsi:s da:cf. 

'fifteen boys' 

' twenty-one rupees' 

' twenty-five days.' 

156 

In the above complex numbers the first morph is a bas 
number and the second morph is a decade number. ra-raj/
da/- daj/ !a-{aj mean 'ten ' all of these are bound morph. 

wi-s-i-s is twenty. wag11.- i:s 'less one' so that wag11.i:s is 
'19' . wi-s is a free . 
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Form while -i-s is bound. The relation between the base 
number morph and decade number morph is additive except in 
case of wag11.is '19'where it is subtractive. 

Decade numbers 

These are eight, beginning from 20 to 90. All of these are 
invariable adjectives. 

wi:-s 'twenty' 

ti:-s 'thirty' 

ca[i-s 'forty' 

paca:-s 'fifty' 

sa:-( 'sixty' 

.mtta-r 'seventy' 

ass-i 'eighty' 

nawwa-d 'ninety' 

In the above complex numbers the first morph is a base 
number followed by s-[-r-i-d 'ten'. The relation is 
multiplicative. All the forms involved are bound. 

Examples 

wi:s a:dmi 

ti:s ke:[a 

sa{gawqi 

patstsa:s rapja 

Ordinal numbers 

'twenty men' 

'thirty bananas' 

'sixty cows' 

'fifty rupees' 

Ordinal numbers are formed by suffixing - mo to the 
cardinal numbers five onwards. The final -a is dropped unless 

OPiL.39:2013 



Numerals and quantifiers in Lambada !58 

preceded by a consonant cluster. First four members are 
irregular. Ordinal numbers are variable adjectives. 

e:kmo/pj-1-o/i 'first' 

di-mo/dus-r-o/i 'second' 

ti:n-mo/tis-r-o/i 'third' 

tsaw -t-ali 'fourth' 

pants-m-ali 'fifth' 

tshow-oli 'sixth' 

sat-m-olwi 'seventh' 

a[-m-o/i 'eighth' 

naw-m-o/i 'ninth' 

das-m-o/i 'tenth' 

The older generation of Lambadas used to have the to-f
ro but now most of the younger generation uses the -mo forms. 
In the dialect of older Generation Lambadas had grammatical 
the Numerals/ had the masculine and feminine/ distinction . 

This has been lost the younger generation. This also 
reflect the structural pattern of Dravidian. 

Ordinal numbers first and fourth have - lo and -t and 
ordinal numbers second and third have 

-r as the ordinal suffixes. The morph pj-dus-, tis- and 
tsaw- (one, two, three, and four respectively) are bound 
morphs. 

Examples 

pjlo kwzqi 

dusri rarzi 

tsa:ri ra:t 

'first girl' 

'second queen' 

'fourth night' 
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a:{momina 'eight month' 

masculine plural and oblique forms are made by deletion 
of -o and suffixing -e feminine forms remain unchanged. 

Examples 

pjl-e kurzqa 'first boy' 

dusri rarzi 'second queen' 

tsawri rateja 'in the fourth night' 

a{memina:ti 'from the eight month' 

Aggregative numbers 

These are formed by suffixing aggregative suffix -ito the 
cardinal numbers. Aggregatives are invariable adjectives. 

Eg: 

do-i 'both' 

tin- i 'all the three' 

tsar-i 'all the four' 

parzts-i 'all the five' 

tsho-i 'all the six' 

sat-i 'all the seven' 

doi raja 'both the kings' 

tini gawqi 'all the three cows' 

tsari kurtsi 'all the four chairs 

tshoi gharema 'In all the six houses' 

Compound numeral adjectives 

All of these are endocentric coordinate compounds. 
Compounds numeral adjectives are 
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Additive (b) subtractive (c) multiplicative (d) Iterative 
and (e) Non-iterative 

Additive compound numeral adjectives 

These consist of cardinal numbers beginning from 21 to 
99 (excepting decade numbers) and numbers occurring above 
major numbers. Combinations of major numbers are also 
additive. Decade or major number occurs first followed by the 
base, lower, major number in these compounds. 

wis(an) e:k 

tis (an) ti:n 

patsas (an) sath 

e:k so di 

dise: tis(an) tsa:r 

'twenty one' 

'thirty three' 

'fifty seven' 

'hundred and two' 

'two hundred and thirty four' 

e:k hajar (an) tsa:r se:/so '1400' 

Fractions sawa 'plus 1.4' and saqe 'plus Y2' are also 
additive 

Eg: 

sawa ti:n 

sawa so: '125' 

saqe tsa:r '4 Y2' 

Note that 'sawa' used singly means 'l 1.4' and saqe 'plus 
Y2' is used only '3' onwards. 

Subtractive compound numeral adjectives: 

These consist of cardinal numbers in the form. 

'One less -decade/major or number'. 'one less - decade' 
numbers are variants of 'decade+9' forms. ln the 'one less 
decade' type. 
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The decade number is the next one to that of the 
corresponding variant in 'dccadc+9' form. Base number 
precedes decade or major number in these compounds. 

Eg: 

e:k kam ti:s 

e:k kam patsa:s 

e:k kam so 

e:k kam hajar 

'29'(one less thirty)' 

'49'(one less fifty)' 

'99'(one less hundred)' 

'999'(one less thousand)' 

Fraction on puQ(e) 'less 14' is also subtractive. It 
precedes the cardinal numbers. 

Eg: pwze di '1 %' 

pwze das 

pwze patstsis 

PUll. so 

'9 %' 

'24%' 

'75' 

'pull.' occurs before maJor numbers pu'le occurs else 
where. 

Note that pu'le is 'less 14' while pull. is 'less W of the 
following major number. 

Multiplicative compound numeral adjectives:-

These consist of multiples of major number. Cardinal 
numbers and the fraction acfai '2 V2' precedes the major 
numbers which they multiply. 

Eg: 

diso 

das hajar 

pandralakh 

'two hundred' 

'ten thousand' 

'fifteen lakhs' 

OPiL.39:2013 



Numerals and quantifiers in Lambada 162 

ac{ai so '250' 

Composite compound numeral adjcctivcs:-

Various combinations of the additive, subtractive, 
multiplicative compounds are found to occur. 

di so L~a:r '204' 

multiplicative +additive 

e:k kam tin se: '299' 

multiplicative+ subtractive 

saqe tin se: '350' 

Additive+ multiplicative 

purze tsa.-r so '375' 

subtractive+ multiplicative 

Iterative compound numeral adjectives: 

These consist of cardinal numbers, and fractions in 
iteration. Iterative compounds give the idea of each and every 
to the governing noun. 

Eg: 

e:k e:k 'one one' 

di di 'two two' 

so so 'hundred hundred' 

ado ado 'half half' 

e:k e:k gorli 'one sheep each' 

di di rapia 'two rupes each' 

so so ghar 'hundred houses each' 

Non-iterative compound numerical adjectives 
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These connote the idea of approximation to the number 
of governing noun. 

Ex: 

di t.~a:r 

t§ar parzt§ 

t§a:r parzts da:q 

e:k dirapja 

Conclusion 

'two-four' 

'four five' 

'four (or) five days' 

'one (or) two rupees' 

The Lambada due to contact with Telugu has converged 
with Telugu and adopted the pattern of Dravidian in counting 
system. Lambada numerals does not take the oblique form like 
Telugu. The gender distribution is reflected on the numerals 
quantifiers in Lambada for ex: dzarza for masculine and dzarzi 
for feminine. The campanile numerals in Lambada of 
Telangana districts are formed by adding the I to 9 for 20, 30 
etc. In other words they are of the patterns 20+ 1 = 21 
(i:san+e:k 'twenty one') which are in tune with the Telugu 
numerals. This clearly reflects the influence of Telugu on 
Lambada. 
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